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ABSTRACT

Children with Autism Spectrum Disorders (ASD) haaeneurological disorder that
affects their social, behavioral, cognitive, verbahd nonverbal functioning. These
children have a right to access education like rottheldren. In Mombasa County,
statistics from Educational Assessment and Resdbeceers (EARCSs) indicated that 88
learners with ASD were assessed between 2011 ab#l 120t the majority 45 (51.14)
were not accessing education as only 43 (48.86¢ wecessing education in special
schools and units. The perception of what consstuASD among stakeholders is
important if these children have to access educafitne purpose of this study was
therefore to find out the factors affecting peraaptof the selected stakeholders on
educational accessibility of learners with ASD irodbasa County. The objectives of
this study were to: establish the factors affectoggception of parents, teachers and
education administrators on educational accedsilfilearners with ASD. A conceptual
framework indicating the relationship between festaffecting perception of selected
stakeholders and the educational accessibility eafrilers with ASD was used. A
descriptive research design was used in this sflitly.target population consisted of 45
parents, 45 teachers and 22 education adminisiralbe study used saturated sampling
procedure to select 40 parents, 40 teachers ancdR@ation administrators. The
instruments for this study included questionnaiaesl interview schedule. Face and
content validity of the instruments were determitgdthe experts from the department
of Special Needs Education. Reliability of the instent was ascertained through a pilot
study using a test re-test giving a correlationffacient of 0.70. Quantitative data was
analyzed through percentages, while qualitative eeas analyzed according to themes
and sub-themes as they emerged. The study findevgsiled that perception of parents is
affected by lack of academic progress among thelidren, lack of knowledge of ASD
25 (62.5%); lack of trained teachers (35 (87.5%% dack of specialized learning
materials 39 (97.5%). It was also revealed thathers were not ready to handle learners
with ASD due to lack of ASD knowledge 37 (92.5%ck of specialized learning
materials 38 (95.0%); Lack of schools for learneih ASD 36 (90.0%) and lack of
training among teachers 40 (100.0%). It was furthewvealed that Education
Administrators lacked knowledge on ASD and cledicpes to govern the education of
learners with ASD. This study therefore recommetigg schools be equipped with
learning materials and ASD trained teachers, aves®ine created to equip education
administrators with ASD knowledge and the governim@mes up with clear policies
that will govern the education of learners with ASChe study may be used to help
Ministry of education, teachers and parents to lekiftlren with ASD access education
and, contribute to the knowledge gap in the areadofcational accessibility of learners
with ASD.
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CHAPTER ONE

INTRODUCTION
1.1 Background of the Study
Autism Spectrum Disorder (ASD) is defined as a psiwe developmental disorder
which is characterized by impairment in communaatiand social interaction, and
restricted, repetitive and stereotypic patternbeifavior, interests and activities and can
cause difficulties in educational development akitl acquisition (APA 1994 ,\WHO,
1993,Goldberg, Landa , and Zee, 2000). Autismfirsisused in 1943, by Leo Kanner, a
Johns Hopkins university psychiatrist (POV Americiocumentary, Inc. 2014). Before
1940s, children who would now be called autisticaviabeled emotionally disturbed,

schizophrenic or psychotic (NIH, 2014).

According to Individuals with Disabilities EducatioAct (IDEA 2004, New Jersey
Department of Education (2004), autism means &ldpmental disability significantly
affecting verbal and nonverbal communication anciatdnteraction, generally evident
before age three that adversely affects a studedtgational performance. Recently
autism has been defined as a neuro developmestidér (Pelphrey, Sasson, Reznick,
Paul and Goldman, (2002), as a neuropsychiatriardiés (Vrancic, Nanclares, Soores,
Kulesz, Mordizinski, Plesbst and Starkstein,(20025 a widely misunderstood
development disability ( Ricco,2011) and, as a spat of autistic conditions that are
disorders of development and not psychosis (WH®41® APA 2000). While there has
been a noted improvement in diagnostic and thetapeptions for children and their
families in developing nations, the attention pthom disability, particularly on autism,

is considered underdeveloped and inadequate (R2€dit).



According to London’s Task Force on autism (2004fudents with ASD exhibit
gualitative impairments in reciprocal social intefan and in patterns of communication,
and demonstrate restricted stereotyped and repestof interests and activities (Wing
2011,Chakrabat & Fombonne 2005, Bouvard, HughesFahienneet al (2008), Cohen
et al, (2006). These characteristics correspond to thed tof social interaction,
communication and imagination impairments identifley Wing and Gould in (1979).
Fabienet al, (2008), observed that students with autism exhilgid thought and
behavior patterns, which may lead to obsessionabwers, repetitive interests and

ritualistic play.

Aspects of Educational Accessibility includes th#dwing as discussed by Budreckiene
(2016) and Stainkerics & Mihailovs, (2012): Physimecessibility of the school; Optimal
distribution of schools’ network; equivalent paip@tion of pupils in educational process
despite social state; motivation for learning; fialde microclimate; inclusive education;
Qualitative educational and social accessibilityccessibility of curriculum; and
individualized and differentiation of educationalfseducation. In Kenya, the realization
of the Ministry of educations’ goal of providing @ssible quality services to learners
with Special needs and disabilities have been ¢achrallenges in the areas of staffing,
training, quality assurance, research, examinationgriculum development and
teaching/ learning materials and lack of clear gyolyuidelines (The National Special
Needs Education Policy Framework: Ministry of Edimra 2009). In order to ensure the
educational accessibility of learners with SNE, @aheve aforementioned factors have to

be realized.



The understanding of factors affecting perceptidnparents, teachers and education
administrators on the importance of educationaéssibility of learners with ASD is key
because these stakeholders are the primary caregiveplementers and providers of
educational services (Brown 2014, Eape 2016, Hoef@@14, Koegel 2011, Morrier
2011, Sarria 2015, Siron, 2015). When these stdftelsd perceptions are affected by
certain factors, they fail to enroll, accept andvle good learning environment for
children, which eventually affect their educatioraicessibility. In Mombasa County,
accessibility to education by learners with ASD hasn low as evidenced by the number
of learners who are attending schools. Stati$tam® Mombasa EARC indicates that 88
learners with ASD have been assessed in the MastyBars but only 43 are currently
accessing education in special schools and unitaveMer it is not clear how the

perception of these stakeholders have contributehiis low enrolment.

In the study by Huang and wheeler (2007) to ingasé inclusion of children with autism
in general education in China, it was establishet although social attention to the
education of children with Special Needs had slasieme decades back, education for
children with autism was still the greatest chadlein Special education in China. It was
also revealed that most school age children witisiauwere still kept out of regular and
special schools. The study further identified vasidactors that affect implementation of
inclusive education. These factors were; lack afiadoawareness and acceptance of
autism; reluctance from general education teacimenscluding children with autism in
their classroom due to negative impact on the ohild academic and behavioral
performance. This study was meant to establishniflar factors contributed to low

enrollment and retention of children with ASD MorshaCounty. The purpose of this



study was therefore to find out the factors affegtperceptions of parents, teachers and
education administrators on educational accedsilfi learners with ASD in Mombasa

County.

Where parents, teachers education administratods ather stakeholders are fully
involved in the education of children with ASD, tbehas been an increase in the
educational accessibility of these learners (AutiNew Jersey 2011, Heather, 2012)
Research has also indicated that when key staketsoldke part in the decision-making
process, their participation often leads to impblearning outcomes for the child on the
autism spectrum (Roberts & Proir 2006). Accordinglbhn (2005), parents can often
drive the decision making process and regularlye tak primary role in delivering
intervention (Lord & McGree, 2001; Robertson & d?ri2006). In Australia, parents
play a critical role in supporting their childrenlsarning. (Roberts & Prior, 2006).
Parents in Mexico are involved in the educationheir children with ASD by forming
non- profit associations some of which built and sehools for their own children with

ASD (Tuman, 2008).

Limaye (2016), indicated that based on his reseamtt experience, the following
factors influence the accessibility of education ébildren with disabilities including
those with ASD: Perceptions of parents of childnetin disabilities and their difficulties
in helping them; the general attitudes of the dgrigovernment officials; community;
poverty; lack of awareness; poor physical access]ability of various support systems
and government policies focusing on the educatibehddren with disabilities. This

study was however on factors affecting perceptiopanents on educational accessibility



of learners with ASD. It was important to find aUsimilar factors affected perceptions

of parents on educational accessibility of learmats ASD.

In the study by Stoke and Macfane (2011) to inges#i parents of children with ASD
Perceptions of challenges and needs in engagirtgseitondary education providers, it
was revealed that parents had concerns regardenigolid and ability of special education
teachers in both supporting their child, and comigating information to the families
and the to mainstream teachers. Parents indichidthe ineffective distribution of
knowledge affected their child’s ability to haveced and academic success. Additionally
concerns were raised regarding the inappropriaseaEsiccommodations implemented
for their children. Their study was mainly on pgens of challenges and needs
engaging with secondary education providers, itrditl capture factors affecting parents
on educational accessibility of learners with ASThis study therefore sought to
investigate factors affecting perceptions of paemt educational accessibility of learners

with ASD.

In the study by Harrington (2014) to explore madérinvolvement in the education of
children with ASD, findings indicated descriptiveMide variations in both the type and
intensity of mothers’ educational involvement. Argdé showed involvement both at
school and at home to be heavily influenced byetkient to which school staff actively
encouraged, assisted and provided opportunitiespéoent involvement. In addition,
severity of child behavior problems was also foamexert a uniformly negative effect
on the intensity of mothers educational involvemenshile the influence of family

resources and demand variables varied dependinghether involvement occurred at

school or at home. The focus of Harrington’s studs on maternal involvement in the



education of their children with ASD. The study dmbt explore factors affecting
perceptions of parents on educational accessikilityearners with ASD. This study

therefore sought to address this gap.

According to Ricco (2011), in Kenya, parental inkgrhent is demonstrated by the work
of Autism Society of Kenya (ASK) that has helgedestablish and manage educational
programs for children with ASD. For example ASKaddished a unit at City primary
school to cater for educational needs of learnéits ASD. In Mombasa County, little is
known to the researcher about parental involventerthe education of their children
with ASD. This study therefore wanted to find oattobrs affecting perception of parents

on educational accessibility of learners with ASD.

The studies by (Limaye, 2016, Stoke & Macfane, 2@htl Harrington, 2014) have
examined factors affecting parents of children wAtBD and general factors affecting
education of learners’ with ASD. They have not #pesdly investigated factors that
affect perception of parents on educational acb#itgi of learners with ASD. The
studies have also concentrated on factors affegargnts of children with ASD who
were already in schools; this study was about pareichildren who are not enrolled in
school. It was from this background that this stumbught to address the gap by
investigating factors affecting perception of paseon educational accessibility of

learners with ASD.

In the study done by Goodall (2013) to examine fieachers talk about contextual
factors involved in teaching students on autispecsrum (AS). It was found that

majority of teachers lacked understanding of thesauspectrum and how it affects how



people interact with their environment and learnatgevery level. The study also
confirmed that teachers’ attitudes towards disgbdre a key factor in the inclusiveness
of teaching. Teachers form an integral part of ithigal social circle of a child, their
knowledge to the subject is crucial to early idéedtion of learners with ASD, which is
key to their better development outcomes; furtheemteachers also have a fundamental
role in support services and educational progréssutistic children. Teachers are the
ones with special skills in teaching these childiemreas which they have deficits for
example in communication, social and imaginatibeytwork hand in hand with parents
and make modifications in the curriculum for exaenipl the area of IEP. Goodall's study
was to establish contextual factors involved irck#ag students on Autism Spectrum. It
was not about factors affecting perceptions of lteex on educational accessibility of
learners with ASD. This study sought to establisittdrs affecting teachers on

educational accessibility of learners with ASD.

The study done by Lindsay (2013), to investigatacatbrs’ challenges of including
children with ASD in mainstream classrooms, thinteelucators were interviewed about
challenges regarding creating an inclusive enviremmvithin their classroom. Research
findings revealed that teachers reported sevemlertges including: understanding and
managing behavior; socio-structural barriers (g8ehool policy, lack of training and
resources); and creating an inclusive environmieat (ack of understanding from other
teachers, students and parents. Teachers recomdhdéradenore resources; training and
support are needed to enhance the education amgasio of children with ASD.

Lindsay's study focused on educator’'s challengesnoluding children with ASD in



mainstream classrooms. This study however soughfind out factors affecting

perception of teachers on educational accessilofitgarners with ASD.

The study by Stidham, (2015) to investigate genedaication teachers’ perceptions of
educating students with ASD in an inclusive classrpResults revealed that general
education teachers had somewhat favorable perospitioeducating students with ASD
in an inclusive classroom. There was no significeglationship between teacher’s
perceptions and the teachers training or educaiorutism, or previous experiences
educating students with an ASD in an inclusive stlaem. However, general education
teachers reported their pre-service training onsautinsufficient; they also reported

rarely taking part in employment- based trainingareling autism. General education
teachers reported a desire to gain better undelisgnof characteristics of ASD,

evidence-based behavioral interventions, and tegdtrategies for students with ASD.

These studies and other previous studies concedtoat what is needed to promote the
practice of inclusivity in mainstream contexts (Pai2005; Frederickson, Jones and
Lang, 2010; Jordan, 2015; leyser, 2007; Leach amiflyD2009; Morewoocet al, 2011,
persons, MacLeod and Jones, 2011; Roberts, 20kBjdqres, 2012; Simpsaet al, 2003
se). They did not address specific factors thatcafteachers. This study is on factors

affecting teachers on educational accessibilitieafners with ASD.

Education administrators are very important in edional accessibility of learners with
ASD in that they are the ones who approve and kstalschools, supervise the
implementation of the policies, assess and refeitdren to schools, admit children with

ASD to their schools and provide instructional reses and materials. According to



Department of Education New Jersy (2004), the auhtnation is responsible for
supporting teachers and can set the stage for ulbeess of students with ASD.
According to British Columbia, Ministry of educatio(2002), the duties of school
principals include implementing education prografos all students in the school,
assigning staff; allocating resources within thieogd; and ensuring that teachers have the
information they need to work with students assigte a class or program. Autism
Speaks (2016), indicated that Equipping teachets administrators with the proper
knowledge base and skills allows them to ensurestfest learning environment for
children on the autism spectrum. Onunga (2014gdtthat the roles of head teachers
who are trained in SNE impacts greatly on the impnoent in the teaching and learning
for the children with autism. All the above statersedid not mention factors affecting
perception of education administrators on educatiancessibility of learners with ASD.

This study therefore sought to address the gap.

Another study by Ladarolat al (2014) investigated services for children with A8D
large urban districts. The study used qualitativethods to evaluate the perspectives of
parents, educators, and school administratorsreetkarge urban school districts (Los
Angeles, Philadelphia, and Rochester regardingice\for children with ASD within
the context of limited district resources. Restiighlighted three primary themes: (1)
tension between participant groups, special educand general education teachers), (2)
necessity of ASD-specific and behavioral traininggchool personnel, and (3) desire for
a school culture of accepting differences. Thessnts highlighted the importance of
developing training that are feasible to deliveratarge scale, that focus on practical

interventions, and that enhance communication alaionship of school personnel and



families. The study’s focus was on services fotdrtkn with ASD in urban areas. It was
not clear whether some of the findings of the stwehre omomg factors affecting
perception of education administrators on educatiancessibility of learners with ASD.
This study therefore sought to investigate factaffecting perception of education

administrators on educational accessibility of heas with ASD.

Although several studies have examined the cotktlon between parents, teachers and
education administrators ( Cook, 2010; Grothaud,020Frazer 2013; Houser 2007;
Vasco, 2002; Hedeen, 2011; Ladarola et al, 2014T@015), They have failed to
produce studies that specifically investigated tdecaffecting perception of education
administrators on educational accessibility of heas with ASD. This study therefore
sorts to investigate factors affecting perceptioh edlucational administrators on

educational accessibility of learners with ASD.

1.2 Statement of the Problem

Mombasa County is one of the regions where reseamchducation for learners with
autism is not known to the researcher. Informatimm the County’'s EARC office
indicates that the number of learners with ASD segleducational assessment and
placement has been increasing. The problem isttieabhumber of learners with autism
who have been assessed in the EARC is 88, whiofluch higher than 43, the number
currently enrolled in school, meaning that there several learners with autism in the
region who are not accessing education despitegbeaissessed. Low enrolment
undermines provision of human and material res@urtkis study in turn blocks avenues
for the much intended access to education. Eduedtiaccessibility of children with

ASD is only realized when three main stakeholdeasents take their children to school,

10



teachers accept and teach the learners and edueatioinistrators admit and provide
learning environment including facilities and sdized learning materials. Perception of
these stakeholders determines the enroliment, treteand educational provision for
learners with ASD hence determining their educaicaccessibility. The decisions of
parents to take their children with ASD to schoplnot, teachers to accept and teach
them and education administrators to enroll theth@ovide good learning environment
for them will depend on certain factors such asirtik@owledge of ASD, their
expectations, their views and their attitudes. Tieisearch was therefore intended to
establish factors affecting perception of selestateholders on educational accessibility

of learners with ASD in Mombasa County.

1.3 Purpose of the Study
The purpose of the study was to determine factffectang perception of selected
stakeholders on educational accessibility of learneith ASD in Mombasa County,

Kenya.

1.3.1 Objectives of the Study
The objectives of this study were to determine:
i. Factors affecting Perception of parents on educatiaccessibility of learners
with ASD
ii. Factors affecting Perception of teachers on edutaltiaccessibility of learners
with ASD
iii.  Factors affecting Perception of education admiaists on educational

accessibility of learners with ASD

11



1.4 Research Questions
i. What are the factors affecting perception of paewoin educational
accessibility of learners with ASD?
ii. What are the factors affecting perception of teeshen educational
accessibility of learners with ASD?
iii.  What are the factors affecting perception of edooaadministrators on the

educational accessibility of learners with ASD?

1.5. Assumptions of the Study

The assumptions of this study were:
i.  There were learners with autism who have been ssdesd are not in school.
ii.  There were schools where learners with ASD canrbelled for educational

interventions.

1.6 Significance of the Study

The study may complement existing studies, andritané to the knowledge gap in the
area of educational accessibility of learners witiism .The study findings may enable
the various stakeholders to evaluate their peroepwtf autism hence aiding in
educational accessibility of learners with autismthe region. This may ensure that
learners with autism access education in publimary schools. The research findings
may enable the parents to realize the factorsth®t involvement in the education of
children with autism to access education. The stiigings may also facilitate the
teachers in schools in changing their attitudes p@teption, and teaching strategies
towards learners with autism hence accessing educdthe study findings may also be

useful as it will enable education administratayset/aluate their roles in educational

12



accessibility of learners with autism hence promgp&ducational accessibility of learners
with ASD. The study finding may further enhance tkducation policies on the

educational accessibility of learners with ASD.

1.7 Scope of the Study

The study was carried out in selected primary sishmoMombasa County. The selected
schools were the special schools and units fonérarwith mental handicaps where
most learners with ASD are enrolled. The respordeftthe study were parents of
learners with autism, lower primary teachers taaghiegular schools where units for
learners with mental handicaps were found as weltveo special schools, one for
children with mental handicaps and another oneckoldren with Cerebral Palsy, and
education administrators in those schools, as alCounty Education Officers in the

county.

1.8 Limitations of the Study

The following were the expected limitations of gtady;

1. The study was limited to sample size. The sampe shosen for the study in
Mombasa County is a small proportion of the entisgional population of the
selected stakeholders in Kenya. The findings of shely were therefore to be
generalized in the area of study only.

2. The study design was another factor. The descepsiurvey design forced the
researcher to concentrate on collection of daten feelected sample population of

stakeholders in Mombasa County leaving out othekettolders in Kenya.
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1.9 Conceptual Framework

The study was based on the concept that educatewedssibility of any learner is
influenced by involvement of several individualeTkey players in the education of
children with ASD are parents, teachers and edoutadministrators. Factors affecting
Perception of these stakeholders on education @f tthildren is crucial in that it

influences their involvement in their education.

Factors affecting perception of parents, teachetseducation administrators interplay
with intervening variables such as government pedicand other support services to
determine education accessibility of learners WVABD as it influence the enrolment
patterns of learners, their retention degree imaishand the general education provision

to them as seen in Figure 1.1
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Independent variables

Dependent variables

PERCEPTIONS OF SELECTED
STAKEHOLDERS

1. Parents

2. Teachers

3. Education administrators

ACCESSIBILITY
OF EDUCATION
BY LEARNERS
WITH ASD
1. Enrollment
2. Retention and
drop outs

Socio-economic factors

Attitudes

Intervening Variables

Figure 1.1: Conceptual Framework indicating the reationship between independent

and dependent variables.

15




From the conceptual framework, factors affectingcpption of parents, teachers and
education administrators are at play to the involest of selected stakeholders in the
education of children with ASD. They will be tacttlcom independent variables; factors
affecting perception of parents, teachers and educadministrators. These factors are
interlinked and depend on each other in making ssc¢e education by learners with
ASD. These perceptions include awareness or umrahelisiy of ASD, attitudes and
views. For instance, lack of ASD awareness on tlalability of schools may prevent
parents from taking their children with ASD to soho Similarly lack of interests and
ignorance among the teachers and education adrmaboist results into not securing the
instructional materials for children and absenceaatism friendly facilities in schools

respectively thus making access to education fibdreim with ASD difficult.
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1.10 Definition of Operational Terms

Accessibility:

ASD

Education

administrators:

Factors:
Involvement:

Perception:

Selected stakeholders:

This refers to enrollment, retention and provisiaf

educational learning materials

is a developmental and neurological disability ngigantly

affecting verbal and nonverbal communication andiado
interaction generally evident before age three #ubersely

affects a student’s educational performance.

These include head teachers, EARC officers, anahand
Sub-County education officers.

Anything that affects perception of the stakehadder

Full participation in the education process of tegis
Attitudes, views and awareness of ASD

These are parents, teachers, and education admiorst
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CHAPTER TWO
LITERATURE REVIEW
2.0 Introduction
Autism Spectrum Disorder (ASD) is complex neurotadidisorders that have a lifelong
effect on the development of various abilities ahills (Ontario Resource Guide, 2007).
Helping students to achieve to their highest paémnequires both an understanding of

ASD and its characteristics (Flynn, 2010).

2.1 Education of learners with ASD

Autism Spectrum Disorder (ASD) present unique @mes to educators: specifically,
individuals with ASD typically have marked deficiie attention, communication,
socialization and motivation-all skills that araifalation of early education (New Jersey
Department of Education, 2010). Social impairmectude an apparent unresponsive to
other people, treating people or parts of peoplm@simate objects, a lack of awareness
of cultural norms or social perceptiveness, absesfcempathy with the feelings of
others, atypical use of aye-contact and an un awaee of the concept of ‘shared
attention’ which leads to joint referencing(Barddehen &Bolton, 1993).Baron-Cohen
and Bolton further stated that communication immpaint are characterized by an absence
of meaningful communication intent, difficulties interpreting verbal and non-verbal
expressions & gestures, confusion with the semamitcpragmatism aspects of language,
speech patterns characteristics by echolalia, rhetagal language, neorealism &

pronoun reversal.
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Jordan, (2003) observed that students with ASDsnste lack the urge to engage
spontaneously in playful behavior and describeitidity of thought and behavior as the
antithesis of creativity. Sensory and perceptugbaimnment may lead to an under or
oversensitivity to noise, smell, taste, light toumhmovement skills and difficulties in

managing the time and sequence of activities (Auti¢orking Group, 2002).

Education of learners with ASD is viewed and piadidifferently in different countries;
In Southern Australia, according to ASA (2010), theerpretation of ASD is taken to
mean the collective of only two PPDs, which is stitidisorder and Asperger’s disorder.
Education services for these two groups is availdibbm three education sectors
(Government, Catholic and independent), and a dtamsty service is provided by ASA.
In US, Chambers, Taylor & Potenza (2003) found thattotal per pupil expenditure for
students with autism was $19000 a year per studdrnith was much higher than any
other disability with the exception of multiple dislities. In United Kingdom, the
Autism Education Trust (AET) was established in Bimber 2007 with funding from the
then department for children, schools and famili@harman, 2011). The fund is
dedicated to coordinating and improving educatwgopsrt for all children on the autism
spectrum in England. According to Charman (20119,AET was awarded a government
grant to develop a set of standards for the defivar good practice in education
provision for children with autism. In Canada acding to Geneva Centre for Autism
(2010), School boards across Canada report a masaise in the enrolment of students

with autism over the past view years.
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According to Tonyet al (2011), In United Kingdom, the Autism Educatioru3r (AET)

was established in November 2007 with funding fitse then department for Children,
Schools and Families. The fund is dedicated to dinating and improving education
support for all children on the autism spectruntirgland. In April 2011, the AET was
awarded a government grant to develop a set ofdatdas for the delivery of good

practice in education provision for children witlitiam (Tony anckt al, 2011).

Persons (2009) stated that parents In Ireland gootot seeking a particular type of
educational provision for children with ASD. Becausf these actions, educational
provisions for children and young people with ASDlieland have been the focus of
persistent scrutiny and public debate. As a resulhese debates a range of services in
Ireland exists to meet the varying needs of childeed young people with autism
spectrum. In Ireland, a range of services existaget the varying needs of children and
young people with autism spectrum disorder. Numioérshildren on autism spectrum
attending mainstream provision in Ireland have bewreasing, at the same time;
expansion has been rapid in the number of schdfdsirgy autism spectrum specific
classes. Overall, this suggests that more schowisss the range of provision are
enrolling children with ASD, and addressing theseds is increasingly being approached
through specialist (in autism-specific classeshotRirojects extended school year (July
provision) and the home tuition scheme offered liy Department of Education and
Science is also included (Parsaisal 2009). It is clear that in Ireland (and in the UK)
most pupils with ASD attend mainstream schools titic not have special class or unit.

Staff in those schools also needs information aadihg on ASD; nobody there is
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already a well- resourced support base availablieeland from the special education

support service including many autism- specifiairag materials (NCSE).

In Australia education services for children angishts with ASD are available from the
three education sectors (government, catholic amtbpendent), and a consultancy
service is provided by Autism Australia. Currerdiytism specific education settings are
not available but are being offered by the stateegument through the department of
education and children’s services (DECS). The guowent has committed to the
establishment of two autism specific disabilitytargco-located with mainstream schools

in the metropolitan area (DECS).

According to the Department of Education and S@e(®006), in Ireland, there is a
variety in the level of support services availabl¢he educational placements of learners
with ASD. In Ireland education provision for learsavith autism is made in a range of
schools and settings such as general learning iliigest) special classes in mainstream
primary and second level schools, ordinary clagsesainstream primary second-level
schools, home based programs under home tuitioenseh and centers in which ABA

approaches are exclusively or largely implemented.

In US, the number of children with autism receivimgplic education services has been
increasing (IDEA, 2007). According to US DepartmeftEducation (2007), there are
federal laws that protect individuals with autismdatheir families by ensuring that
students on the spectrum have Individualized Edutd®lan (IEPS) that is tailored to

their specific needs.
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In Mexico, according to John P. et al, childrenhaglisabilities including autism have
been offered public special education services gmilgnthrough 2 programs; Units of
Support Services for Regular Education(USAER) areht&s of Multiple Attention

(CAM). CAM are designed to provide special educatio children with severe forms of
autism or other disabling conditions that createiéis to learning in a regular classroom

environment.

In Israel, people tend to overlook developmenttierkinces in their children with autism
trying to avoid the stigma attached to it (Mated,12). This social attitude often causes
delay in diagnosis until the child is of school agfsus preventing early intervention
crucial to developmental disorder. According to 8haari (2006), the most important
problem when working with families in the stateskafwait is that even when a child is
enrolled in a special education individualsed paogr his family does not apply it at
home rather continues to isolate the child in lEsspnal life. With the recognition of the
strong religious beliefs attached to disabilityspecial program was designed in Israel to
give training to Imams to change perceptions of talefiness and conditions including

autism in Arab Israel society (Shammari, 2006)

In South Africa according to Roberts, (2007), thisrenly a hand full of special schools
catering for learners with autism and some remestibols have established separate
autistic units. According to Julie-Anret al, the general teaching body in South Africa is
not fully supportive of the notion of including a#lutistic children into mainstream
settings, only students with Asperger's thus legvisut other students on Autism

Spectrum.
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In Nigeria, many children with ASD are either naaghosed or misdiagnosed (Okey-
Martins 2007).According to Okey-Martins, these eitlend up being hidden at home or
“lucky” to be clubbed with the deaf, dumb or mehtddandicapped or if the parents are
rich and influential, they are placed in mainstresghools where the teachers are advised

to keep promoting them from class to class as ¢iney chronologically.

In Kenya, there is lack of awareness with the paremd subsequently their children
suffer in silence. Education of learners with ASBeg together with those of learners
with mental handicaps in spite of the fact thatvithals with ASD may not be having
mental handicaps (Otierai al, 2014). Research carried out by Matasio (2010catdd
that Kenya does not have specific legislation omcaton of learners with ASD.
KNCHR (2007) Report indicated that in Kenya chiluneith disabilities such as ASD
have immense difficulties exercising the right tdueation. Provision of education
services has often skewed towards four traditicagdgories: hearing impairment; visual
impairment; mental handicapped and physical hapgead leaving out all other areas

which includes autism (Seasonal paper No.5 of 2012)

2.2. Factors affecting Perception of Parents on Edational Accessibility of Learners
with ASD

After researchers became certain of the importletplayed by parents in the education
of their children with ASD, subsequent studies lbe¢m focus on the perception of
parents on the educational accessibility of thiildcen with ASD in general. A study on
the mainstream schooling experiences of students WED and their parents was

conducted by Harrington (2014) to explore matemaolvement in the education of

23



children with autism, the finding of this study iodted Descriptively, wide variation in

both type and intensity of mothers' educationabimement.

Regression analyses showed involvement, both aios@nd at home, to be heavily
influenced by the extent to which school staff\ally encouraged, assisted, and provided
opportunities for parent involvement. In additi@gverity of child behavior problems
was also found to exert a uniformly negative effactintensity of mothers' educational
involvement, while the influence of family resouscand demand variables varied,
depending on whether involvement occurred at scho@t home. The findings of this
study also indicated that the majority of parentscpived that their children had
restricted participation in mainstream schools #al their educational progresses were
characterized by disruption. Students’ experiersegtiemic mismatch and standing out
in mainstream schools over time. Parents universaperienced a perpetual battle to
support their children’s participation in mainstreaver time. Parents and students
actively tried to influence their participation botost perceived that had little control
over their participation in mainstream schools.sTihdicated that the school environment
had a significant constraining influence on thartgipation. Students with ASD may,
therefore, not be receiving an education in magasir schools consisted with best

practice as outlined in the literature (Lynch &hgj 2009; Osler& Osler, 2002).

A study done in (2004) by Wade focused on percaptiof parents of students with
autism towards IEP meetings. The findings of 8tisdy Indicate that parents did not
perceive themselves as being treated as equalgydi®P meetings. Parents believed that
their input was not valued or welcomed by educatdg having an equal voice towards

their child’s education prevented parents from ey influencing outcome of their
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child’s IEP meetings in terms of obtaining quabsrvices and building positive relations
with educators. The study also revealed that edusdailed to implement proper IEP
protocol. According to them, students objectivesead upon in IEP meetings were not
always fully implemented for students receiving gk education services. Those
interviewed cited that educators tended to viewlHi process as a formality. The study
further revealed that without initiative to becokmwledgeable about special education
law, they would have been unaware of all the sesvibat school districts were entitled
to provide for their children. The implication dfi$ study is that awareness of special
education laws among parents is very critical siitcs through this knowledge that
parents can be able to acquire services for theidren on the autism spectrum. It is
important to note that the study was on parentdigyaation in IEP meetings of their
children with ASD who were already in school. Thkisidy sought to find out factors

affecting perception of parents of children withiA®ho were not in school.

Nickels (2010), investigated the perception of ptgeof children with ASD, special
education teachers and general education teaamédsrihern Tennessee public school
system regarding educational interventions for drhit with ASD including what
interventions they have found effective, the basri@nd challenges they have faced and
how they view their relationships with one anothdme themes emerged describing
parents and teacher perceptions of educationatvarigons they found effective for
children with ASD. These themes were: intensiveyeaterventions using multiple
methods; a structural learning environment; adwdtiated and peer-mediated
interventions for social and communication skilisclusion with a balance of direct

services; support staff to facilitate inclusiorfuactional approach to problem behaviors;
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alternative and augmentative communication intediees; and sensory —motor

interventions.

Another study by Jindal-Snape (2005) investigatesicgptions of parents and
professionals on effective education for childrathvASD. Results indicated that parents
seem to be of the view that whatever the educdtipravision, teachers should have
adequate autism specific training. If all teacheese trained in this way, parents see
advantage in the child being in mainstream settidgsre importantly, whatever the
provision, the quality of delivery, staff attitudend curriculum modifications play an
important part in creating an inclusive environmeithis study was limited to
perceptions of parents and professionals on efieeducation for children with ASD in

an inclusive environment.

Another study by Stokes and Macfarlane (2014) erathperceptions of challenges and
needs in engaging with secondary education prosid®esults of this study identify that
parents have concerns regarding the role and yabilispecial education staff in both
supporting their children and communicating infotima to the families and to
mainstream teachers. Parents believe this ineffedistribution of knowledge affects
their child’s ability to have social and academicaess. Additionally, concerns are
raised regarding the inappropriateness of accomtiooda implemented for their
children. The study however did not put into coesadions the factors that affect

perception of parents themselves on educationaisadulity of learners with ASD.

In West Australia (WA), powerful Moral, social just and political arguments have

convinced parents that it is their democratic righplace their children into mainstream
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educational environment so that their children neagntually take up their rightful
places in a mainstream adult life (Oliver and Bas2010; Slee, 2011). Current studies
in WA indicates that while islands of excellent nstream inclusive practices do exist,
the educational experiences for many students erAf® can often be one of hostility,
inconsistency and unreliable (Cologon, 2013; Moresyo2011). Without appropriate
training in best practice educational methods, éh&sidents can present an inordinate
educational challenge to both parents and educaties (McDonald, 2014). McDonald
stated that when parents feel like they are waginegwar of their lives trying to gain
appropriate and effective services to maximizepihtential of their children on AS, some
of them store hope in the belief that with the tighpe and intensity of intervention, they
will be able to cure their child to their autisms ime goes on, parents gradually realize
they will have to become increasingly self reliand continually strategize solutions to

secure the most appropriate educational interveritiotheir individual child.

According to Mater (2014), In Israel, parents témaverlook developmental differences
in their children with autism trying to avoid thiegsna attached to it hence causing delay
in diagnosis until the child is of school age, tlusventing early intervention crucial to
developmental disorder. The most important probhkgmen working with families in the
states of Kuwait is that even when a child is datbin a special education individualized
program his family does not apply it at home bulhea continues to isolate the child in
his personal life (Zaid (2006). This study therefepught to find out if stigma is one of
the factors affecting perception of parents on atlanal accessibility of learners with

ASD
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In Great Britain according to Whitaker (2007) aghsed by Nickels (2010), parents’ top
priority for their children with ASD is on educatial interventions for social skills.
According to Whitaker, parents prefer being keptlvigformed about their child’s
progress, and value the willingness of school persbto listen and take their concerns
seriously. Findings of the study by Spamtal, (2003) indicated that parents of children
with ASD in US feel that teachers should receiveereducation about autism training in

how to teach these learners.

In a study carried out by Dublin Education andeSce (2006), Parents stated that they
were dissatisfied with the procedures and procefsgethe diagnosis and assessment of
ASDs The same parents also expressed high levshtaffaction with their children’s
placement in the ABA centers. They further endorsedopportunity provided to work
with their children in the centers, which enablbdm to apply observed approaches at
home. It is apparent from this evaluation of thevigion made for pupils with ASDs that
considerable progress has been made in establiahiagge of services since autism was
given recognition as a discrete disability categar$998 (Education and Science, 2007)
parents In general are pleased with the educatipmalision being made for their
children, although they express concern about dalagliagnosis. Wrong Placement of
children with ASD may be one factor that makes p&ref children with ASD not to

take their children with ASD to available schools.

In the study carried out by Acad (2014), on Latparents’ perspective of barriers to
autism diagnosis, parents reported low levels oDASformation and high levels of
mental health and disability stigma in the Latimonenunity. Parents had poor access to

care due to poverty, limited English proficiencydalack of empowerment to take
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advantage of services. The study also revealedhbatrocess of ASD diagnosis itself is

slow, inconvenient, confusing and uncomfortable.

Starret al (2006), in their research to explore parental ggtions and satisfaction on a
variety of aspects related to providing an effectducation to children with ASD, Down
Syndrome and Learning Disabilities, it emerged tnge of the child was a significant
factor contributing to According to Staet al (2006), parents who believe that having
knowledgeable teachers who also allow them toigyeate in the decision making
concerning their children and having teachers wigovalling to learn about autism and
make adaptations are among the key ingredientgilsotihg to their satisfaction. This
study focused on parental perceptions and satisfaébr three categories, it did not
mention factors affecting perception of parentscbildren with ASD on educational

accessibility of learners with ASD.

According to Ontario Resource Guide (2007), inwadvfamilies in planning their child’s
educational program may assist in developing thdesit's ability to learn. Families are
often able to provide additional opportunities floe student to practice skills. This may
also enhance the student’'s ability to generalizissto various settings. The Guide
further states that students will be more sucaéssflearning and generalizing skills
when families and schools share a common focus;oapp, and goals. In the same
Guide, it was stressed that positive relationshigsveen home and school have been
shown to improve parental involvement and incrgaaents’ comfort level in working

with the school.
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In a study by LIEN foundations (2016), to investeyaiews of parents of children with
SNE with regard to children with SN and educati@syviocused on pre- school education
in Singapore, it was established that there wadeigaate support in pre- schools. Parents
reported that they encountered difficulties wheroking their children in preschools as
schools were unwilling to take their children bexmof their special needs and that those
who took their children had in experienced or ungd teachers. In addition, parents
stated that the curriculum offered by preschool naissuitable for children with special
needs and that the preschools were not equippddthét right facilities to meet their
children needs. This study focused on the viewpapénts on the education of children
within preschool. The study did not also put intmsideration the specific views and
factors affecting perception of parents of childwath ASD. It was from this background
that this study sought to address the gap by iigadstg factors affecting perception of

parents on educational accessibility of learneth wiSD.

2.3 Factors affecting Perception of Teachers on Edational Accessibility of

Learners with ASD

A study done by Cavanaugh (2012), focused on tesicherceptions of interventions for
children with autism in a school setting. The stwdys conducted to determine how
teachers’ perceived interventions associated witBDAin a school setting. The
interventions examined were social stories, andatisues. The findings from this study
confirm that teachers agree and have had someierperwith social stories and visual
cues. Furthermore, the findings confirm that teaslaee interested in additional training
on social stories and visual cues. This confirnad Hygree that they have had experience

with the interventions examined and consequentyigterested in additional training of
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social stories and visual cues. The study sugdhsatsteachers do indeed view social
stories and visual cues as helpful and useful. ifberpretation of these findings is
supported by previous studies (Fredrickson, 20@syegrSmith & Kincaid, 2004). The
implications of this study is that teachers viewiabstories and visual cues as important
but they lack training to effectively implement sdcstories and visual cues into their
classroom setting. The study’s focus was on teatlparceptions of interventions for
children with autism in a school setting. This stedfocus was on factors affecting

perception of teachers.

Cleary (2011), explored the views and perceptiohdeachers on the inclusion of
children with ASD in mainstream primary schoolsadings of this study indicated that
mainstream teachers lack training in ASD specifipraaches is contributing to lack of
confidence to meet the needs of children with AB&achers held more positive attitudes
to the concept of inclusive education for childseith ASD. However, they had many
reservations about reality of inclusion for all ldnén. A key conclusion of this study

highlighted the need for mainstream teacher trgimnASD specifics.

Another study by Rodriguez and Moreno (2013) ingaséd support, inclusion and
special education teachers’ attitudes towards thecagion of students with ASD in
Spain. The findings of this study showed a predamily positive view of teachers’
expectations regarding the education of pupils W8D, their own ability to influence
their development, and their relationships with thmilies. This result is in line with
previous studies that show that teachers involvedhe education and inclusion of
children with ASD are usually engaged (Campbell Budsregor, 2001; McConkey and

Bhliggri, 2003; Sharmari, 2006). Although the studyealed the expectations of teachers
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regarding the education of learners with ASD, @ dot reveal the factors that affect the

teachers’ perception on educational accessibifitgarners with ASD.

Karen (2012) examined special education teachengptions and believes regarding
homeschooling children with ASD. Results of thisdst indicated that there was no
difference in perceptions and beliefs among teaclveno have and have not had
experience with homeschooling. Results also indat#hat teachers were concerned that
children were missing out on academic and sociglodpnity, and did not seem to
consider the flexibility and individual possibies homeschooling provides. Although
Karen’s study was on perceptions of teachersdindit investigate the factors that affect
perception of teachers on educational accessikilityearners with ASD. This study

therefore sought to address the gap.

Another study by Julie-Ann, (2007) examined pernogsst of both mainstream and
specialized teaches in terms of the mainstreamiraubstic students in South African
schools. Results of this particular study sugdest neither of the sample groups perceive
the South African context ready for mainstreamiffigaatistic students. They felt that
students with Asperger’s, higher functioning autismuld be included more successful.
However on the premise that all autistic studergsevgoing to be included, a number of
changes would need to be made. These included rthasjpn of paraprofessionals,
smaller classes and a stronger emphasis on sdkdghers would also need to receive
extensive training on dealing with behavioral pesh$ that autistic students may exhibit.
It was further noted that mainstream teachersrareeed of practical exposure to autism

and training in this area. The study’s main focuaswperception of teachers on
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mainstreaming of learners with ASD. This study’'su® is on factors affecting perception

of teaches on educational accessibility of learnstts ASD.

Cassady, (2011), examined teachers attitudes tewdwel inclusion of students with
autism and emotional behavioral disorder,the figdirof this study suggest that the
presence of typical characteristics of the two lllgees influence teachers’ willingness
to have the populations in their classrooms. Ineganthe participants felt that it would
be more advantageous to have the child with autisimcluded in their regular education
classrooms than the child with Emotional and Bebrvali Disorders (EBD). They also
expressed a larger amount of confidence implemgntire IEPs, adapting lessons
according to the students needs and collaboratitty awlleagues to create appropriate
programs and accommodations for children with autiShe focus of the study was also
on inclusion of students with ASD and not on fastaffecting perception of teachers on

educational accessibility of learners with ASD.

In Scotland, teachers perceive parents as needghglével of emotional support from
school staff and sometimes unrealistic goals (&ash al 2004). According tdusby et

al (2012), teachers believe that teaching childrem wittism is a highly individualized
and specialized process that requires highly sesiaskills and personal attributes.
Teachers also believe that in order to effectitebch students with autism, the teachers
require to be highly trained in the area of aut{8usby, 2012). Busby further stated that
although teachers appears to understand the purpioss IEP, the feel that IEP
procedures, data collection and record keepinghddren with autism are extensive and

therefore time consuming. Teachers also feel tigt are not competent enough to write
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an IEP. This study sought to find out if lack tiam is one of the factors affecting

perception of teachers on educational accessilofitgarners with ASD

In a study carried out by Howe, (2014) in Seattlble schools to examine educators’
perceptions of the efficacy of Autism Inclusion grams, several themes came up: one of
the themes was that teachers had positive attittmeards inclusion of learners with
ASD. The recurring opinion expressed by participamas that inclusion benefited
typically developing peers, teaching them aboutedghces and helping them develop
empathy .when asked about the greatest challenigefg)rking with children with ASD,
teachers said that the greatest challenge in wonkith students with ASD is the huge
range of abilities, limitations and behavioral @dweristics children present within the
Autism Spectrum Disorder. Teachers also said tlmemupport was needed to improve
inclusion. Most participants reported that thewmdsnts with ASD received tutoring,
pulling out services and/or an Instructional Aid\)I This study sought to find out if
teachers in Mombasa County are also faced with laimthallenging behavioral

characteristics presented by children with ASD.

In the study by Howe (2012), teachers also repdtiatithey had received inadequate or
no training at all on ASD. They therefore recomnezhébr better training and education
for teachers and support staff about ASD. Teacalsrs believed that their students with
ASD were felt to be a part of the classroom byrthgically developing peers; they felt
that their students with ASD were fully includedtime class. On teacher intervention
strategies, most teachers reported that they didis® research —based methods in their

classrooms and that they were not knowledgeabletabsearch —based methods.
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In a study done by Help=t al (1999), to examine the teachers’ views of autish their
training needs, teachers emphasized a need fdrefuttaining and support regarding
behavioral management and teaching methods. Acwprtth Vacco (2002), these
findings illustrate that the majority of teachindafé lacked a basic theoretical
understanding of autism, most likely due to inadeguraining. This study sought to find
out if lack of training s one of the factors affagtperception of teachers on educational

accessibility of learners with ASD.

In a study by Hayest al (2013), to examine any correlation between geregtatation

teachers’ perception of preparedness to teach rgwdeith ASD, and their actual
knowledge in relevant areas of instruction throurgflusive instruction, it emerged that
when teachers indicated academic training or psajeal development regarding
students with ASD, a significant positive corradatiwas found with their levels of actual
knowledge in areas related to methods of teachimbcharacteristics of students with
ASD. Teachers believe that teaching children wiitisan is a highly individualized and

specialized skills and personal attributes.

Another study by Edward (2015) explored teachems\Wedge and perceived knowledge
of teaching children with ASD in Tanzanian regutghools. The study revealed that
most of the primary school teachers had low knogdedbout children with ASD. The

study recommended that different educational stalkielns should work hand in hand
with teachers so as to let every child with ASDreand enjoy the benefits of education
in regular schools. It was therefore importantina fout the actual knowledge of ASD by

teachers in this study.

35



Previous studies have concentrated on what is de#édlepromote the practice of
inclusivity in mainstream contexts (Daily, 2005;e8erickson, Jones and Lang, 2010;
Jordan, 2015; leyser, 2007; Leach and Duffy, 20@8rewoockt al, 2011; persons,
MacLeod and Jones, 2011; Roberts, 2013; RodrigR@$2; Simpsonet al 2003).
Furthermore, existing research has primarily foduse teachers perspectives of general
idea of inclusion (Cassady, 2011; Cleary, 2011; Elo®014; Rodriques & Moreno,
2012). This study’s focus was on factors affecegception of teachers on educational

accessibility of learners with ASD whether in anolusive setting or not.

2.4. Factors affecting Perception of Education Admmistrators on Educational
Accessibility of Learners with ASD

The role of education administrators is to ensuppr@priate instruction, plan for
provisions of special education and related sesyiead allocate resources (Thompson
and O’ Brian, 2007). Heathet al (2012) in their Journal of Special education leskip
stated that because the educational needs of teamiida ASD are complex, knowledge
of the disorder within these contexts is esseritial several reasons. First, special
administrators are responsible for ensuring stiedewith disabilities receive a free,
appropriate education designed to meet their iddali needs, second, administrators
must have knowledge of students needs in ordetldoaée the resources necessary to
realize positive outcome. Additionally special edlien administrators must be able to

represent district and student interests in isBuasving litigation.

Study by Hina and Sulman (2014) examined Perceptidrschool administrators about
facilities available in private and government sakdor children with ASD in Pakistan.

Nineteen school administrators were interviewednfox major cities. The results of the
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study indicated that different diagnostic and tpetdic services were available for
children with ASD in Pakistan. On the other sidepfessionally qualified trained
teachers, accessible buildings, pick and drop ifesl for children were their major
problems. Hina and Sulman’s study did not investigactors affecting perception of
education administrators on educational accedyitofi learners with ASD. This study

therefore sought addresses the gap.

Another study by Nuray & Macarough, (2010) investeyl elementary school
administration and teachers’ perceptions on childrth ASD. Results of this study
indicated that although teachers and administrdielieve autistic children need to have
their special education class, they cannot ignbespositive effects of having them in
regular class. They emphasized the inefficiencyclassroom teachers, and on that,
negative attitudes of parents as the biggest prubkbey faced. They expected Ministry
of education to open autistic children educationtees and special education classes.
The study also revealed that teachers’ lack of kedge and practice in teaching autistic
individuals cause stress for both parents hencenpaof students who are autistic may

think that teachers are working more with the aigtisnes and ignore their child.

Another study by Workman (2016) investigated thiguates of school principals towards
the inclusion of students with ASD in general edwresettings of Virginia Superintends
region. The overall results concluded that prinisigaad very neutral attitudes towards
students ASD. However, they did tend to favor aemimclusive placement for these
students within their school. Additionally the dealges faced by principals in rural
school did not seem to impact their attitudes talwathe students’ wit ASD in their

buildings. Workman’s study was on attitudes of sdharincipals towards inclusion of
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students with ASD and not on factors affecting pption of education administrators on

educational accessibility of learners with ASD.

The study by Marias (2014), investigated schootdiacinfluencing the implementation

of inclusive education in public primary schoolslginya District of Kajiado County,

Kenya. The study revealed inadequacies of physiesburces that would assist in
implementation of inclusive education. At the samee, the learning resources available
were not adapted to the needs of children with @Né that contributed to them staying
away from schools as they were not fully accommediatithin the settings existed in
public primary schools. There were also inadequafcteaching and learning resources
and most of them were not suited for children VBRE. The study was about inclusive
of children with SNE in general and not on factaffecting perception of education

administrators on educational accessibility of heas with ASD.

The above studies are clear indication that ratgties have examined perceptions of
school administrators on available facilities, p@ttons of school administrators
andteachers on children with ASD, attitudes of sthgyincipals towards inclusion of
students with ASD, and factors influencing the iempéntation of inclusive education in
public primary schools, they have not investigatEttors affecting education
administrators on educational accessibility of heas with ASD. This study therefore
sought to investigate factors affecting perceptmn educational administrators on

educational accessibility of learners with A.
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CHAPTER THREE
RESEARCH DESIGN ANMETHODOLOGY

3.1 Research Design

The research design used in this study was deseriptsearch design. A descriptive
research design involves observing and describiveg biehavior of a subject without

influencing it in anyway (Shuttleworthy, 2008). Theain idea behind using descriptive
design Is to better define an opinion, attitudepehavior held by a group on a given
subject ( Fluid survey University 2017). AccorditogFluid survey university, descriptive

research design enables one to measure the satéoof his or her results o the overall
population he or she is studying as well as thegésiin his or her respondent’s opinions
attitudes and behaviors’ also allows describing rattaristics of a population or

phenomenon being studied as it occurs in the emwviemt (2003-2014 educational

portals). There are three main types of descripthethods according to Hale (2017).
These are: observational method, case-study metaondssurvey methods. In survey
method research, participants answer questions nesteried through interviews and

guestionnaires. The descriptive design in this ystedabled the researcher to use
guestionnaire and interviews to collect both qa#lie and quantitative data from the

sampled population.

3.2 Area of the Study

The study was carried out in Mombasa County, KeM@ambasa County is the second
largest city in the country covering an area of.Z2@n? excluding 65krfiof water mass.
The County is situated in the South Eastern patti@iCountry, It boarders Kilifi County

to the North, Kwale County to the South and Indi2eean to the East. It is located in
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latitudes 38 40° 0 East and longitudes’8* 0 South. It has one special school and 12
units for learners with mental handicaps. Theredaher special schools in the region
which includes one special school for learners wikual impairments, one special
school for learners with hearing impairment onemay school and one secondary
school for learners with physical handicaps, anel school for cerebral palsy. Mombasa
County has a population of about 1.2million peopé 2009 census. It is a regional
cultural and economic hub, has a large port andrnational airport. It is also an
important regional tourism center. Mombasa is ledain the east coast of Kenya in the
former coast province. It boarders the Indian Ocaad is a historical trading center.
Mombasa County was selected as the study areadiovenience purposes as the
researcher resides from the same area. Mombasahweasen as an area of study due the
fact that it is the second largest city in Kenyahwvery little known about factors
affecting perception of selected stakeholders arcatibnal accessibility of learners with

ASD.

3.3 Target Population

Target population refers to the entire group dividuals or objects to which researchers
are interested in generalizing the conclusionghis study the target population was 45
parents of children with ASD who were assessednotitin school, 45 lower primary
teachers and 22 education administrators, fromspeazial schools, one for learners with
intellectual disabilities and one for learners wittrebral palsy and 12 regular schools
where units of learners with intellectual disalgbt are found, four EARC centers and
four Sub-county Education Officers. These instinS were chosen because learners

with ASD are mainly placed in them.
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3.4 Sample and Sampling Techniques

The sampling technique used in this study was atdrsampling. The researcher used
saturated sampling technique to select 40 pareflisteachers and 20 education

administrators. The study used saturated sampiimag $he entire target population was

used as the sample population apart from the tecepewhich was used during the

piloting. Saturated sampling was used in this stluly to the fact ASD is a low incidence

disability (Friend and Bursuck, 2012).

Table 3.1: Sample Population

POPULATION CATEGORY POPULATION. SAMPLE %
POPULATION
Parents 40 40 100
Teachers 40 40 100
Educational administrators 20 20 100
Total 100 100 100

3.5 Data Collection Instruments
The data collection instruments in this study wepeestionnaires and interview
schedules. Questionnaires were used to collect fdata parents and teachers. While

interview schedules were used to collect data fedrncation administration.

3:5:1 Parents’ Questionnaires
Questionnaires were used to collect informatiomfigarents of learners with ASD. The

instruments were based on the role of parents owcatidnal accessibility of learners.
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They were also used to assess the knowledge, vignasfices, and the attitudes of

parents on educational accessibility (Appendix A).

3:5:2 Teachers’ Questionnaires

Questionnaires were used to collect informatiomnfteachers of learners with ASD. The
instruments were based on the role of teachersdanational accessibility of learners.
They were also used to assess the knowledge, vignasfices, and the attitudes of

teachers on educational accessibility (Appendix B).

3:5:3 Interview Schedule for Education Administratas
The interview schedule were used to collect dammfreducation administrators

(Appendix C).

3.6 Validity and Reliability of Research Instrumens
Validity of an instrument is the extent to which arstrument measures what it is
intended to measure. Reliability of an instrumeohaerns the extent to which the

instrument yields the same results on repeated.tria

3.6.1 Validity

In order to establish face and content validitye tesearcher gave the instruments to
experts from the department of Special Needs Eaucatho were able to evaluate items
in the instruments. The comments, suggestions apdts of the experts were in-
cooperated into the instruments. The researcher rindsed the tools according to the

experts’ suggestions before it was pre tested.
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3.6.2 Reliability

Reliability is a measure of the degree to whictesearch instrument yields consistent
results or data after repeated trials (Orodho, 2004e reliability of research instruments
were ascertained through a pilot study using aregsst on ten percent of the population
that was not used in the actual research. This odeti assessing reliability of data
involves administering the same instrument to thenes group twice (Mugenda &
Mugenda, 2003). The developed questionnaires weneinéstered to a few identical
subjects who did not take part in the real studye §cores were scored manually. The
same questionnaires were administered to the sanjects under similar conditions
after two weeks. The researcher then correlatedstablish the extent to which the
content of the questionnaires was consistent titiely the same responses every time
the instrument was administered. The results froetivo tests resulted to a correlation
coefficient of 0.7. After correlation, ambiguousegtions were removed and some
moderations and introduction of new items was dtmen the instruments were accepted

as reliable.

3.7 Data Collection Procedure
The researcher sort audience with teachers, anchgdn administrators to brief them
about the study. The researcher then organizecttt the parents at different places. The

guestionnaires were distributed to all the respotd® be filled and returned.
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3.8 Data Analysis

Quantitative data was analyzed through percentageans and SPSS while qualitative
data was analyzed according to themes and sub-theméhey emerge. The researcher
then transcribed the information and transformesimtbinto emerging themes as they

were.

3.9 Ethical Considerations

The researcher sought clearance from the Univetsitije able to collect data in the

targeted schools. The researcher explained toe$gondents the purpose of the study
and requested their willingness to participatetinThe subjects were assured of their

confidentiality.
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CHAPTER FOUR
RESULTS AND DISCUSSION

4.1 Introduction

This chapter presents the results and discussiotheofdata collected on the factors
affecting perception of selected stakeholders acational accessibility of Learners with
ASD in Mombasa County. The findings of the study gmwesented and discussed
according to the research objectives. The objestwere to: Determine the factors
affecting perception of parents on educational ssibdity of learners with ASD,
determine the factors affecting perception of teeshon educational accessibility of
learners with ASD, and determine the factors aifigctperception of education

administrators on educational accessibility of heas with ASD.

4.2 Factors Affecting Perception of Parents on Edwational Accessibility of

Learners with ASD.

The fast objective of the study was to find out laetors affecting perception of parents
on educational accessibility of learners with ASData regarding factors affecting
perception of parents on educational accessihiityearners with ASD was collected

using questionnaires.

Parents were asked to state reasons why theirrehildere not enrolled in schools. In
their responses, 9 of 40 parents stated that théyithdrawn their children from school,

One parent stated:

| withdrew my child from school since he had stajedhe same class without showing any

progress
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Withdrawing children from school limits their edticmal accessibility.
Eight parents further stated that that teachers wet doing enough to address the needs
of their children since there wasn’'t any evidentaaademic progress of their children, 3

parents stated that their children were not readyotschool in terms of basic skills.

Another parent stated:
My child with ASD has not developed most basidss&ilch as socialization and communication

and therefore he is not ready to go to school.

Two parents stated that there were no schoolsrotddeir children with ASD. Parents
also indicated that their children were severelydigapped to be taken to school
One a parent stated;

“My child is crippled, cannot eat, speak and walking him to school is useléss

Other reasons that they gave included; feeling tbachers not do enough to assist
learners with ASD, their child’s special needs amdiety of other reasons including
traveling inconveniences and distance. These rfgglicoincide with the findings of
Parsons and Lewis (2010) which applied to paramtdnited Kingdom. When parents
feel that their children are not progressing acadalty, they tend to withdraw them from
school to avoid incurring more expenses that arteyreding positive results. Taking
their children to school is expensive in terms m@insport, therapies and other ASD

related expenses.

Parents were asked to state the age at whichdhidgren were assessed. Their responses

were summarized in Table 4.2

46



Table 4.1: Age at which children with ASD were asssed (n= 40)

Age in Years Frequency Percentage
Below 3 4 10.0
4 5 12.5
5 16 40.0
6 8 20.0
7 2 5.0

8 1 2.5

9 0 0.0
10 0 0.0
11 1 2.5
12 1 2.5
Not known 2 5.0
TOTAL 40 100.0

Table 4.2 shows that many children with ASD 16 @46) are assessed at 5 years. This
indicates that most children with ASD are assesatdwhen they are of school going
age most likely in pre-school. This finding coneiith CDC (2015) which indicated that
many children on ASD do not receive a final diagaamtil much older. This delay
means that children with ASD might not get the yaducational interventions which are
key to their educational accessibility. This fingliconcurs with the finding of Mater
(2014) which indicated that in Israel, people témaverlook developmental differences
in their children with autism due to social atti@s which often causes delay in
diagnosis until the child is of school age, thusventing early intervention crucial to
developmental disorder. Sternberg (2003) stated because young infants are so
limited in their range of behavior, autistic disersl are generally discovered gradually,

and rarely diagnosed before the age of two or thAeording to Mater, Parents may not

47



realize that their baby's behavior is differentniréhat of other infants until he or she
reaches an age where a wide range of behaviorsypically displayed. Parents were
asked to state the institutions where their childeere referred to after assessment. Their
responses were summarized in Table 4.3. Parents okt to state institutions where
their children were referred to after assessmeheirTresponses were summarized in

Table 4.3.

Table 4.2: Institutions where children with ASD wee referred to after assessment

(n=40)

Institutions Frequency Percentage
Schools for children with 16 40.0
MH

OT/PT or Neurologists 5 12.5
Schools for children with 3 7.5
CP

Regular schools and 9 22.5
therapies

Schools for children with 4 10.0
HI

Other Special schools 3 7.5
TOTAL 40 100.0

Table 4.3 shows that 16(40%) of children with ASBrevreferred to schools for children
with mental handicaps. referring children with AS® schools specifically meant for

children with mental handicaps is attributed to thet that many people believes that
children with ASD have mental handicaps and tleeeghould be placed in schools for

children with mental handicaps. This finding corscwith the findings of Hose (2010)
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which indicated that children with ASD in Japan aitso affected by some degree of
intellectual development and therefore schools eladses for SNE conduct a wide
variety of education from instruction with major phasis on intellectual disabilities.

This finding also concurs with the finding of Cohand Bolton (2012) where it was
revealed that majority of children with ASD has r@&nhandicaps and that their
educational progress is often slower. However, aibtchildren with ASD also have

mental handicaps and placing them in schools farnkrs with mental handicaps

undermines their learning thus minimizing their ealional accessibility.

Parents were also asked to state how much they lbowt ASD. Their responses were
summarized in Table 4.4.

Table 4.3: Knowledge of parents of ASD (n= 40)

Explaining ASD Frequency Percentage
Could explain ASD 5 12.5
Hardly explained 10 25.0

ASD

Could not explain 25 62.5

ASD

Table 4.4 shows that 25(62.5) of parents couldexptain ASD. This implies that most
parents do not understand ASD. Lack of ASD knogdedffects the parent’s ability to
be aware of how and where their children’s educatiinterventions can be met. Lack of
knowledge may also affect their attitudes and etgtiens towards the education of their
children. Lack of knowledge or ignorance by paremds one of the reasons that parents
sighted in the study done by Zuckermetnal (2015) in their study on “Latino parents’

perspectives of barriers to autism diagnosis whioipeded early identification.
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Mthimunye (2014) in the study ‘the knowledge angenences of single mothers raising
an autistic child in a low- income community in tihéestern Cape found out that most
parents believe that they lack knowledge of AShe §tudy also concurs with the study
by Cohen (2012) on invisible disability in Kisumthese findings indicated that a good
number of parents didn’t know anything about autssmd had only heard about it when it
was being used in relation to their children. Tlask of ASD knowledge among parents
hinders them from knowing that learners with AS2aeducation. It also hinders them
from knowing institutions where their children caccess education. Lack of knowledge
may also make some parents to despair from sed&mgducational interventions for

their children. All these lead to them failing ke their children to school and providing

basic needs which limit their children’s educaticaecessibility.

Parents were given statements to state their levehgreement or disagreement
concerning the educational accessibility of leasneith ASD. Their responses were

summarized in Table 4.4
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Table: 4.4: Parents’ level of agreement or disagr@eent concerning the educational

accessibility of learners with ASD

STATEMENT SA A D SD NS
F (%) F%) F(%) F(@) F (%)

1. Children with ASD should35(87.5) 1(25) 2(.0)0 1(25) 1(2.5)
only be enrolled in schools
where teachers are trained in
SNE

2. More teachers should be6(90.0) 4(10.0) 0(0.0) 0(0.00 0(0.0
trained in the area of autism
before children with ASD are

enrolled in their schools

3. Parents are not aware 024(60.0) 11(27.5) 2 (5.00 2(5.0)1 1 (2.5)
where to enroll their children
with ASD

4. Teachers do not have time t82 (80 00) 7(17.5) 0(0.0)0 0(0.0) 1(2.5
prepare specialized learning
materials for learners with
ASD

5. Schools should be given extr86 (90.0) 4 (10.0) 0(0.0) 0(0.0)0 0(0.0)
funds to buy specialized
materials for learners with
ASD

KEY:
SA: Strongly Agree: A: Agree; D: Disagree; SD: Strongly Disagree; NS: Not Sure
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As for schools where children with ASD should beaodad 35(87.5%) of parents
strongly agreed with the statement that childrethwdASD should only be enrolled in
schools where teachers are trained in SNE. Thérfghimplies that majority of parents
believes that most schools do not have teachkosase trained in SNE and therefore
prefer not to enroll their children with ASD in sais. This finding justifies previous
studies which revealed that most teachers arerawmted in SNE (Busby et al., 2013;
Hayes et al., 2013; Newton et al., 2014). Pardebefs that schools do not have trained
teachers to teach their learners with ASD, is @wtofr that influences them not to take
their children to school for educational intervens hence minimizing their educational

accessibility.

As for training of teachers, 36 (90.0%) of parantiicated that more teachers should be
trained in the area of ASD before children with ASE2 enrolled in their schools. This
implies that parents have not enrolled their ckitdro school due their understanding that
schools do not have specially trained teaches molleahem. Mohay and Reid’s study
(2007) revealed that appropriate teacher traing@n indicator of effective behavior
management in students with ASD. This study corclwith the study done by Spanna
et al (2003) which stated that US parents feel that dtadf needs to receive more
education about autism training in how to teactse¢hstudents. In order to better the
needs of their children, most parents commonly mhrtiteee ways; provide more
education and training for school staff, provide rendime for their child with a
paraprofessional assistant and develop a stroige($tarret al 2001). Temple (2012),
stated that parents know their child best and shthérefore take into account their

child’s strengths and challenges when decidingritdjigt school for him/her to find the
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best possible match. Most importantly they shooiddke sure the staff at the school have
the proper training and background and use instm&t methods that are a good fit for
your child’s needs. In Great Britain according tdit@ker (2007) also indicated that
parent’s top priority for their children with ASI3 bn educational interventions for social

skills.

Concerning parents’ knowledge on where to taker tiokildren for educational
intervention, 23 (57.5) %) and 11 (27.5%) stronatyeed and agreed respectively with
the statement. This finding implies that majoritly parents are not aware of schools
where learners with ASD can be enrolled. Not kngwirhere to take their children with
ASD for educational interventions means their akildare not enrolled in school and
they are therefore not accessing education. InrAlisthowever, parents of children with
ASD have a range of schooling options and it istaughem to look for the best and
appropriate schooling for his/her child with ASDheT options in Australia are: main
stream schools plus aids; special units within nsiream schools; special schools for
ASD; private independent schools and home schoo(ifilge Australian parenting
website, 2015). According to INTO (2014), parenegch information about educational
provisions for children with autism, including imfoation on the curriculum and teaching
methodologies and approaches. A range of servicégland exists to meet the varying
needs of children and young people with autism tspec (parson 2009), which is a
contradiction to what happen In South Africa. IruBoAfrica, according to Julie-Anne et
al (2007), the situation is different as parents ware a hand full of special schools
catering for learners with autism and some remestibbols have established separate

autistic units. According to Julie-Anne et al, tpeneral teaching body in South Africa is

53



not fully supportive of the notion of including adlutistic children into mainstream
settings, only students with Asperser's thus legqvout other students on Autism

Spectrum.

As for teachers having time, 32(80.0%) parentsngisoagreed with the statement that
teachers don’'t have time to prepare specializecemadd for children with ASD while

7(17.5%) of parents agreed with the statement. Thigies that almost all parents 39
(97.5%) believe that schools do not have teacleagning materials for learners with
ASD since teachers do not have time to prepam,tlaefactor that make them see no

need of enrolling their children in such schools.

Concerning schools to be given extra funds to bpgcislized materials, out of 40

parents, 36 (90%) indicated that schools shouldibben extra funds to buy specialized
materials for children with ASD. These findings iiep that most parents do not take
their children with ASD to schools due to the fatiat schools do not have specialized

learning materials and trained staff who are coneaito their work.

The above two findings are a clear indication ffaents have concerns about the school
environment, a factor that influence them notatettheir children with ASD to school
thus hindering their educational accessibility. Sdd=indings are consistent with the
findings of (Hayes & Kemp, 2006; Kishinda & Kemp12) which revealed lack of
resources for example, insufficient time for teash® plan instructional strategies, or
insufficient special materials. In United Kingddrawever, the Autism Education Trust
(AET) was established in November 2007 with fundfrgm the then department for

children, schools and families. (Tony et al, 20I)e fund is dedicated to coordinating
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and improving education support for all children ke autism spectrum in England.
According to Tonyet al (2011), the AET was awarded a government graxeteelop a
set of standards for the delivery of good pradticeducation provision for children with

autism.

Parents were then asked if they have any commenhereducation of learners with
ASD.5 (12.5%) chose not to answer this particulagstion. Many parents 25 (62.5%)
however stated that Children with ASD should nopbein the same class with children
with mental handicaps since their needs are difterdajority also stressed that given
attention from teachers, support staff and othakestolders, children with ASD have

potential of learning and benefiting from school.

One parent stated:
I know my child is very clever and if handled visliteachers, he is able to learn and do

well in academics even better than others.

This views are supported by Dawson (2013) who dtttat many people with ASD are
highly successful even by society’s standards, mgowg on to college and even
becoming Nobel prize winners and therefore showtlbe treated as having mental

handicaps and consequently being confined in méatadiicaps schools.

Parents also expressed their view that teachqrslilic schools should be ready to accept
children with ASD in their classes instead of taghthem away. They further stated that
they are usually forced to seek educational wetation for their children from private

schools which are expensive to maintain hencemetithem at home.
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One parent stated:

My child was rejected by several administrators wha that they cannot contain him in
class and school due to his inability to settle daamd learn like others. | took him to a
private school where | was unable to pay for himogd fees and other services such as

transport.

Parents further recommended that children with A8id are enrolled in private schools
should also be provided with free primary educasorce they are not in those schools
by choice but because most public primary schdolsiot enroll them. This finding
justifies the funding practices in US where paretésire to place their children with
ASD in private schools specifically dedicated tdpiveg children with that disability.
These private schools provide strong therapeuterientions, tailored for children with
autism and their tuition may sometimes be paicast in part by local school district so
long as the parents prove to the school distriat tlo available public school can meet

their children needs (Autism Society of Americal2p

This finding concurs with Sessional paper No. §28§12) which stated the following
pertinent issues: shortage of specialized teaclad other support staff in the
educational institutions to cater for learners wdtbabilities including those with ASD;
children and youth with severe special needs coatto be excluded from schools due to
the inability of regular schools to meet their pbgband educational needs; Additional
costs associated with children with disabilitiestsas medical treatment special diets and
assistive devices raise the unit cost of speciatatibn; and that while the government
subscribe to the policy of inclusion in educatiand it acknowledges that integration of

all children with special needs in regular trainisgprofessionally unachievable. Ann
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(2004) indicated that in US as statistics contitaueise, regular classroom teachers face
challenges for which they were never properly gdinand many feel that they are
shortchanging their other students when they mape avith learning disabilities. The

finding also concurs with Whitaker (2007).

Parents further stated that Children with ASD wlaorot access education in schools
because of their condition should be allowed toessceducation in their home. This
finding concurs with Martins (2013). Martin indieal that in Australia parents have a
right to choose home schooling for different reasarcluding distance from suitable

school, religious or cultural values, or the patac academic or behavior needs of their

child although with particular requirements to éoll

They also stated that there should be specialotshior children with ASD where these
children can be enrolled. According to UK governtngreen paper for SEN, few autistic
children ever have the opportunity to be educatedlassrooms tailored to their needs,
the choice is often whether the child is mainstre@ror in a “general purpose special
education classroom. In Kenya provision of educaiservices has often been skewed
towards four traditional categories, that is hegaimpairment, visual impairment, mental

handicaps and physical handicaps (KNCHR 2007).

4.3 Factors Affecting Perception of Teachers on Edational Accessibility of

Learners with ASD

The second objective of the study was to find ¢t tactors affecting perception of
teachers on educational accessibility of learneith VASD. Data regarding factors

affecting perception of teachers on educationakssibility of learners with ASD in
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Mombasa County was collected using questionnaBpgcifically the study aimed at
finding out the knowledge, attitudes and viewsealchers on educational accessibility of
learners with ASD. Forty questionnaires were givernteachers who filled them and
returned to the researcher. The return rate wa%ol@all questionnaires were filled and
returned back.

Table 4.5 Knowledge of teachers on educational invention for learners with ASD

(n=40)
Knowledge of ASD Frequency Percentage
Cannot explain ASD 8 20.0
Can slightly explain ASD 20 50.0
Can explain ASD 11 27.5
Can fully explain  ASD 1 2.5

Table 4.5 shows the summary of knowledge of teach&reducational intervention for
learners with ASD. The table indicates that 8 (20&6d 20 (50%) of teachers
understands less the educational interventiondamlers with ASD. This implies that
majority of teachers were less knowledgeable abA®D and the educational
interventions for these learner. This finding imiar to the past research which revealed
that teachers’ lack a specific body of knowledgéhi® nature and needs of learners with
ASD (Newton et al., 2014). Also another study atifds majority of teaching staff lacked
a basic theoretical understanding of autism, mislyl due to inadequate training
(Lindsey, 2002). Another study by Christy (2004¥licated that most regular school

teachers knows little about how to handle a childhwautism since they do not
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understand the characteristics of autism or knevichwibeaching methods would be
effective. Teachers are very instrumental in thacaton of learners. If teachers lack
knowledge of ASD education interventions, it mbag difficult for them to address the
educational needs of their learners which may keaduch learners dropping out of

school or failing to progress academically thugleimg their educational accessibility.

Table 4.6 Teachers having or not having children vih ASD in their classes (n= 40)

Frequency Percentage
Yes 9 225
No 26 65.0
No response 5 12.5

Table 4.6 shows that 26 (65%) of teachers did raMehchildren with ASD in their

classrooms. This finding implies that majority tebchers do not have children with
ASD in their classrooms. This finding can be atitéal to the fact that children with ASD
are mainly placed in units where they have spedd#mchers to attend to them thus
making it difficult for other teachers from the msiream to attend to. This finding
contradicts other findings which revealed that mégrners with ASD are enrolled in
mainstream schools where special education teaemersegular teachers interact with
them (Tufvession, 2015). Placing learners with ASBpecial units limits their scope of
interaction with other learners and other teachetie school thus limiting their chances

of progression hence dropping out of school.
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Table 4.7 Hours per day teachers teach, supervise work with children with ASD

(n=40)
Duration in hours Frequency Percentage
1-3 3 7.5
4-5 2 5.0
6 and above 3 7.5
Not known 32 80.0

Table 4.7 shows that 32(80%) of teachers do nahiesupervise or work with children
with ASD. This may be attributed to the fact thaisthof them don’t have these children
in their classrooms. This finding justifies thetféitat not all school system or classroom
teachers are equipped with knowledge base thatdedlkie environment needed for the
learners with ASD (Daily, 2016). Not teaching, swypeng or working with children
with ASD among teachers implies that learners W8D are usually left unattended to
by teachers an action that hampers their academigrgss which may lead to them

dropping out of school thus limiting their educat accessibility.

Teachers were given statement to state their lefehgreements or disagreement
concerning the educational accessibility of leasneith ASD. Their responses were

summarized in Table 4.8
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Table 4.8: Teachers’ level of agreements or disagesnent concerning the
educational accessibility of learners with ASD

STATEMENT SA

F (%)

A
F (%)

D
F (%)

SD
F (%)

NS
F (%)

. There are no schools to catezl (52.5)
for learners with ASD in
Mombasa County

. Children with ASD drop out 23 (57.5)
of school because they do not

benefit from school
curriculum

. Children with ASD have 18 (45.0)
challenging behaviors which

make teachers unable to
contain them in class

. Learners with ASD require29 (72.0)
extra support from teachers to
enhance their education

. Teachers do not have extrd6 (65.0)
time to prepare special
learning materials for learners

with ASD

. Schools should be given extr&8 (95.0)
funds to buy specialized
learning provisions  for
learners with ASD

. More teachers need to b&3(82.5)
trained in the area of ASD

. Children with ASD should 29 (72.5)
only be enrolled in schools

where teachers are trained

SNE

17 (42.5)

13 (32.5)

17 (42.5)

9 (22.5)

4 (10.0)

2 (5.0)

7 (17.5)

8 (20.0)

1(2.5)

2 (5.0)

3(7.5)

1(2.5)

3 (7.5)

0 (0.0)

0 (0.0)

2 (5.0)

0 (0.0)

1(2.5)

1(2.5)

1 (2.50

5 (12.5)

0 (0.0)

0 (0.0)

1(2.5)

1(2.5)

1(2.5)

1(2.5)

0 (0.0)

2 (5.0)

0 (0.0)

0 (0.0)

0 (0.0)

KEY:

SA: Strongly Agree: A: Agree; D: Disagree; SD: Strongly Disagree; NS: Not Sure
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On whether there are schools to cater for childvigh ASD, 21 (52.5%) and 17 (42.5%)
of teachers either strongly agreed or agreed \Wistatement that there are no schools to
cater for learners with ASD in Mombasa County. sTimding implies that according to
teachers, there should be specific schools witltiBpaeachers for learners with ASD.
This understanding makes teachers who are in thdgadle schools not to accept and
attend to learners with ASD hence limiting their@@ment and retention. This finding is
in agreement with the findings of Julie-Anee al (2007) which showed that in South
Africa, there were only a handful of special sclsordtering for learners with autism and
some remedial schools were established separad@tessic units. According to Julie-
Anne et al, the general teaching body in Southcafis not fully supportive of the notion
of including all autistic children into mainstreagattings, only students with Asperser’s

thus leaving out other students on Autism Spectrum.

On whether children with ASD drop out of school &ese they did not benefit from the
curriculum, 23(57.5%) and 13(32.5%) of teacherbegitstrongly agreed or agreed with
the statement This implies that many teachers ddeach children with ASD using the
available curriculum due to their believe that thekildren do not benefit from it and as
a result such children are left unattended andmescases forced to drop out of school

hence limiting their educational accessibility.

On children with ASD having challenging behaviots (45%) and 17(42.5%) strongly
agree and agree respectively with the statementhildren with ASD have challenging
behaviors which make teachers unable to contaim tineclassrooms. This implies that
majority of teachers do not have knowledge andsskil handle learners with ASD in

school and specifically in their classrooms anddfoee believe that such children have
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challenging behaviors which they cannot handle.sThelieves influence teachers
participation in assisting learners with ASD to esx education and as a result children
with ASD end up not accessing education as it peeted. This finding concurs with the
findings of Dorothy (2008). Dorothy stated that maeachers and support staff are
unfamiliar with the needs of autistic children astiuggled to teach them effectively
failing to understand that the challenging behavi@man be companied by high

intelligence.

According to Chris (2015), many education systemes sagnificantly underperforming
when it comes to catering for kids with disabibtiencluding autism as indicated by
Australian Bureau of Statistics data. Chris (201%djcated that 86 per cent of students
on the autism spectrum report facing "difficultyt’school and the problem is that few
teachers are not aware how to channel the strergjttehildren with autism. Their

findings are similar to the findings of this study.

On extra support from teachers’, 29(72%) of teasledicated that they strongly agree
with the statement that learners with ASD requitaesupport from teachers to enhance
their education while 9 (22.5%) agreed with thetesteent. This finding is a clear
indication that teachers believe that with extrgppsut from teachers, education of
children with ASD can be enhanced. Extra suppartcfoldren with ASD is one of the
things mentioned by Laura (2014) when she statatalthough every child is unique,
there are certain strategies that are often tirhegmefit to children with autism spectrum
disorders, and there are things that you, as aocatoly can do to increase the likelihood
of your student’s success in your classroom. FI@@10) also stated that teachers, who

provide appropriate environments, employ provenabiEh-management strategies, and
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welcome students with reasonable but challengingeetations will see that students
with ASD can make great gains in socialization, samication, and academic

achievement.

Concerning schools to be given extra fund o buycigfiged materials38 (95%) of

teachers strongly agreed and 2 (5%) agreed thabkckhould be given extra fund to
buy specialized materials. This finding impliestthd teachers feel learners with ASD
are not accessing education due to the fact thmtode do not have specialized learning

materials for them.

On teacher training, 33 (82.5%) strongly agreed, ar{(17.5%) of teachers agreed that
more teachers need to be trained in the area dadnaufhis finding implies that all
teachers feel that there are only few teachersavldrained in the area of ASD making
it difficult for many learners with ASD to be taugind properly handled while at school
thus limiting their educational accessibility. THiading justifies the findings of The
National autistic society of America (2016). Accioigl this society, thousands of autistic
children are being let down each year because ¢em@ren’t being given training they
need. The findings also justify the findings of &dma (2015) that most of the primary

school teachers had low knowledge about childregh aatism.

Table 4.8 also shows that 29 (72.5%) of teacheosigly agreed with the statement that
children with ASD should only be enrolled in scioulhere teachers are trained in ASD.
This finding implies that majority of teachers dat inave confidence of teaching learners
with ASD, may be due to lack of training or duetheir teaching environment which

they feel is not good for such learners, the mdne kocks out learners with ASD from
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accessing education. This finding justifies theliings of Jason (2014) which indicated
that Children with ASD are often left demoralizeadaanxious and feel picked on by
their teachers due to their teachers not gettiegrédguired training to help them cope
more effectively with the challenging concept ointiing these unique personalities.
Jason further stated that if all teachers received appropriate level of training and

support then all parties involved and most impdtyathe child would benefit.

Teachers were also asked if they have any commamdise education of children with
ASD. Those who answered this particular questiorevis(45%). Majority of teachers
who answered this question stated that childrerh viSD need enough individual
attention for them to benefit from the teacherdruwtions which is very difficult for

teachers to do.

One teacher stated:
We find it difficult to address their individual eds since we have many children in our

classes to handle.

Teachers also stated that the government shouldsep@r allocate funds for children
with ASD. They also indicated that there shoutdalwareness creation to sensitize the

entire community about ASD.

One teacher stated that medical professionals dhaldo be actively involved for
children with ASD to benefit from early educatiomdrventions. Some teachers also
indicated that children with ASD should be handledteachers who have interests,
knowledge and skills in the area of ASD the findihgt is similar to the finding of Flynn

(2010)
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Teachers also stated that parents with childreh wEBD should be trained on how to
handle children with ASD at home.

One teacher said:

Most parents of children with ASD do not seek pr@ukvice on how to handle children
their children at home, an act that gives teachdstaf work when the child is brought

to school. This is one of the reasons why teadtefuse to handle learners with ASD.

Two participants indicated that there should bekatoops and seminars for teachers and
parents with children with ASD. Two teachers intiéchthat resource centers should be
constructed specifically for children with ASD. Whalso indicated that vocational
trainings need to be introduced for children witBIA One teacher indicated that more
doctors and educationists should do more researthei area of ASD. One participant
also stated that parents should enroll their childwith ASD in schools as they can

benefit from concrete instructions given by SNEned teachers.

4.4 Factors Affecting Perception of Education Admiistrators on Educational
Accessibility of Learners with ASD

The researcher used direct interview to collecadaim education administrators. The
researcher approached education administrators @meao one basis and asked them

guestions found on an interview schedule and wanswers which she later analyzed.

Only Six out of the 12 head teachers who took parthis study, said that they had
learners with ASD in their schools, whileout of fleeir education officers, only one said
that he had learners with ASD in the Sub-Countg, ribst said that they didn’'t know

whether they had such learners in the institutierisin their County.
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One Sub-County education officer stated that that:
| can't exactly say whether there are childrenhatSD in my Sub-County or not since | don't

understand who they are

However all the three EARC officers said withoashation that they have learners with
ASD in institutions in the County? When asked tates the number of children with
ASD in their institutions, only one head teachevegthe exact number as five. The rest

said that they don’t have the exact number.

One head teacher said:
| have left everything to do with SN to the teadhercharge of the unit, | m not in a position to

answer your questions since | don’t even know \ghat on there.

This finding indicates that majority of educatiodnanistrators did not have knowledge
of the education of children with ASD and ASD inngeal and therefore did not
understand the educational needs of children wBDALack of ASD knowledge among
education administrators implies that learners WiBD are not being provided with
education as is required. The finding of this stedycurs with the finding of the study
by Leslie (2007) which indicated that many schodnanistrators, teachers, and other
staff members had received little education on $pecific educational needs of

individuals with Autism Spectrum Disorders.

Participants were then asked to say the kind @fiams available for children with ASD
in their schools, zones, and sub-counties and goaont of the twelve head teachers, only

one stated that he had a specific educational anodor learners with ASD in the school
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One head teacher said that:
We have a different education program for learnesith ASD in our school where they do

different activities at a given time.

Other Education officers mentioned the followingeasication programs for learner with
ASD; activities of daily living skills and sociakifls such as play; sensory integration
program and special tuition; vocational trainingsd aspecial schools and units for
children with mental handicaps where learners W8D are also enrolled. This finding
indicates that most education administrators araware of education programs that are
there in the County. This finding is consistenthwidanna’s (2012) study which was
carried out in US that indicated that children wit8D do not have specific educational
programs and that while some children with autigtera special schools-both public
and private- the prevailing winds are definitelyowing in the regular public school

direction.

Participants were also asked if learners with A&Butd be provided with education just
like others. All of the participants were in agreserh This finding implies that education

administrators feel that children with ASD shoulgrovided with education.

Concerning the settings in which they feel childveith ASD should be provided with
education, participants gave varied responses. Mawa few trends ran through their
responses, out of the 20 participants six heachegacsaid that they should be provided
education in any special school but with neces&adities; two said that children with

ASD should be in special schools specifically mdanthem. Three head teachers said
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that it should be in regular or integrated schadhsle three argued that it depends with

the severity of the condition of the child.

Another head teacher said that:
Children on ASD have individual differences andsiproper for them to be placed in

different settings that address their needs.

This finding implies that education administratdis not have specific education setting
for children with ASD and therefore feel that cihdd with ASD can access education in
any of the educational programs available. Thidifig can be attributed to the fact that
most of them didn’t have knowledge of ASD. Thisding compliments the findings of
Donna et al (2007) which revealed that with incegbsicidence of ASD many public
school districts are keeping students with autisrtheir public school district rather than
sending them to specialized schools. Individualth autism are frequently found today
in regular education classrooms right alongsideir thgpically developing peers.
According to Donna (2007) Students with autism wieguire greater support are

educated in the public school environment in selitained classrooms.

When asked if children with ASD should be enroliedschools and units for children
with mental handicaps, participants also had dfi€opinions. All the four Sub-County
education officer said that they didn’t see anybfem with them being enrolled in such
schools since those schools have trained teacheharidle them. Six head teachers
stressed the need of having specific schools fddrem with ASD since most of the
settings available cannot address their specifedseThree head teachers further added

that not all children with ASD have mental handeand some may fit in other settings
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such as regular schools. This finding implies tinast of education administrators were

not aware of where to place children with ASD fdueational interventions.

When asked if learners with ASD can learn up to EQB secondary, majority of

participants weren't sure. However, four headhieeg said that it is possible with proper
intervention. Two head teachers said that it depavith the ability of the child as some
of them are even academically okay. Participaritenwasked if learners with ASD can
learn beyond class three, majority of participamsen’t sure of whether they can or they
can’'t. This finding is an indication that most edtion administrators do not understand
education abilities of children with SD. Howeveeté is evidence that more and more
people with disabilities are going to universitystfinding is similar to the finding of

autism speaks (2015).

Education Administrators were also asked to saytype of programs that should be
made available for children with ASD. In their resges, participants also gave varied
answers. Some said regular schools, others sagiba$gehools specifically for them, and
few said vocational training schools while majosgid schools for children with mental
handicaps. This finding matches Talia et al (20fi'a)ling which indicated that with

increased incidence of ASD many public school ditsirare keeping students with
autism in their public school district rather thaanding them to specialized schools.
Individuals with autism are frequently found todayregular education classrooms right
alongside their typically developing peers. Studewith autism who require greater

support are educated in the public school envirarinmeself-contained classrooms.
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When asked if learners with ASD should be madespeat grades until they are at par
with others, most participants nine weren’t for tpgnion. Only one participant said that
they need to repeat. One of them further addecdttiegtshould repeat since they can’t be
promoted when they have not gained certain skits.those participants who said that
they should not repeat, some of them further adldatichildren with ASD will never be
at par with others and therefore there is no needhiem to be made to repeat. Another
participant added that forcing them to repeat makerthem hate schools and therefore
drop out. Four participants also added that itgaimst the government’s regulation to
force any child to repeat a grade. This findingicates that majority of participants do
not support retention of children with ASD in angriicular class and therefore do not
support repeating. This finding complemented Rigfgs(2008) views which indicted
that repeating grade with no changes in support®warthe instruction is delivered have

the effect of not working.

On policy issues, all participants agreed thatgbeernment should have policy on the
education of learners with ASD. 3 (15%) of partanips further added that there should
be a clear guideline on how children with ASD sloatcess education. This finding
implies that most of education administrators lveiéhat there is no clear policy on the
education of learners with ASD. This finding compdints the study by Wilkinson et al
(2010) who recommended that schools and educatittrogties in UK were required to
develop their cultural policies and practices tagaachieving an inclusive education
environment which will accommodate learners withedsify needs including those with

ASD
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Concerning learning materials, all the participaatgeed that teachers who handle
children with ASD should be provided with enougimei to prepare learning materials
and at the same time be provided with appropridtgsipal learning facilities. This
finding is consistent with Chambers statement 608) which stated that teachers need
administrator support, professional developmentpeti with their students and
connections to resources and materials. Meyer a&d(1994) sighted teachers’ lack of
time as one of the problems hindering implementatid educational programs for

learners with ASD.

All the Education Administrators agreed with thatesment that more teachers can be
trained in the area of ASD. This finding is a cle@atication that most teachers are not
trained in the area of ASD. This finding concurshwthe findings of Rosenzweig (2009).
Rosenzweig stated that University programs needive training and experience to
educators of learners with ASD since educatorsordéy understand how to differentiate
instructions if they are given specific strategasd techniques that can be used for
various types of students. The findings of thisdgtualso concurs with findings of the
study by Fazil and Sulman (2014) whose results alegethat in although there are
different diagnostic and therapeutic services awé#l for children with autism in
Pakistan, there is lack of qualified teachers, ssibée building and pick and drop

facilities for children with autism.

4 of the education administrators who acknowledgadng children with ASD in their
institutions were in agreement with the statemdrdt thaving these learners is a
considerable challenge. This finding matches tlidtopt et al (2010) when they stated

that often in school environments, staff and adstiation are faced with challenging
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behaviors of individuals with ASD, as well as otlstudents. The authors stress the
importance of providing training in behavior managat to all staff members who are
involved with the learner, discuss the value ofch#ag staff to manage a behavioral
crisis, and highlight the use of proactive stragegio reduce problem behavior. Fran
(2008) in his article ‘Educators Real with the Ghogvproblem of Autism’ stated that in

US, students with ASD are more likely than othezcsgl need students to receive out-of-
district placements. The article states that Irt &most every student at almost every
leading private school for autism, including thewNEngland Children’s Center, New

Jersey’s, and the Virginia Institute, attend atlgubxpense. Still, the vast majority of

autistic students go to public schools. Many paratgvote their lives to making sure
their son or daughter's school delivers the sesvapelled out in the child's IEP, the all-

important document that drives the education ofydesabled student.

When asked if learners with ASD require extra supfrom teachers to enhance their
education, all Education Administrators agreedsTimding concurs with Lara’s view of

(2011). Lara stated that the school needs to enbatesupports are put in place to help
children with ASD deal with challenges they facebwing part of school setting. This
finding explains why in  Australian state educatisystems support students with
additional needs, although not all children diagmbsvith autism spectrum disorder
(ASD) are entitled to funding. If your child is éfed the funding usually goes to the
school to support your child’'s additional learnimgeeds. Government and non-

government schools get different support accortbnfustralian parenting website.
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When asked if learners with ASD can use the samecalum as those with mental
handicaps, the participants gave varied answerfriaof the participants weren't sure
of what to say. For those who answered this questitost of them agreed with the
statement. Only 4(20%) said that they should usecthrriculum specifically meant for
them. NAP (2015), stated that autism spectrum rscalong with mental retardation
disorders in many cases and therefore educatidaahipg must address both the needs
typically associated with autistic disorders andecheassociated with accompanying

disabhilities.

When asked if parents of children with ASD do namivtheir children to go to school,
11 of the Education Administrators didn’t have aswer to that. This answer might be
attributed to the fact most of these participanésen’t sure because they had not come

across parents of children with ASD.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Summary of Findings

The findings of this study were summarized witterefice to the research objectives.

5.1.1 Factors Affecting Perception of Parents on Edtational Accessibility of
Learners with ASD.

The study found out that perception of parents ducational accessibility of learners
with ASD is affected by, lack of academic progrdask of knowledge about ASD 25
(62.5%), lack of trained teachers 35 (87.5%) dack of specialized learning materials

39 (97.5).

5.1.2: Factors affecting Perception of Teachers olducational Accessibility of
Learners with ASD

The study found out that perception of teachergduncational accessibility of learners
with ASD is affected by lack of knowledge on ASD £8.0%), lack of schools for
learners with ASD 38 (95.0%), lack of appropriatericulum 36 (90.0), lack of

training 40 (100) and lack of time to make spkxed learning materials 38 (95.0).

5.1.3 Factors affecting Perception of Education Admistrators on Educational
Accessibility of Learners with ASD

The study found out that perception of educatiomiadtrators is affected by lack of
knowledge about ASD and lack of clear Policies dwagn education of children with

ASD.
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5.2 Conclusions

The following conclusions were therefore made basethe objectives of this study

5.2.1 Factors affecting Perception of Parents on HEdational Accessibility of
Learners with ASD

The conclusion of this study is that parents hastetaken their children to school due to
the following factors that affect their perception educational accessibility of learners
with AS: lack of academic progress among theitdcin; lack of knowledge of ASD;

lack of trained teachers and lack of specializadni®g materials.

5.2.2 Factors affecting Perception of Teachers onddcational Accessibility of
Children with ASD

The conclusion of this study is that although temshwant children with ASD to be
enrolled in schools, they are not ready to hanldéent due to lack of ASD knowledge;
lack of schools; lack of time to prepare learnitggiching materials; lack of ASD specific

curriculum; lack of training and lack of funds tayblearning/ teaching materials.

5.3.3 Factors affecting Perception of Education Admistrators on Educational
Accessibility of Learners with ASD

The conclusion of this study is that education adstiators lacked ASD knowledge and
lacked knowledge of clear policies that govern #aeication of learners with ASD,
factors that affects their perception thus makinglifficult for them to provide the
learning environment in terms of trained teachiaching and learning materials as well

as proper leadership.
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5.3 Recommendations

The following are the recommendations of this sthdged on the findings of this study:

5.3.1 Factors affecting Perception of parents on edational accessibility of learner
with ASD

Based on the finding that parents had lacked kmbgdeabout ASD, this study
recommends that awareness be created to equi@téetp with ASD knowledge. Based
on the findings that schools lacked trained teaclagid specialized learning materials,
this study recommends that schools be provided WD trained teachers as well as

specialized learning materials for children with[AS

5.3.2 Factors affecting perception of teachers omecational accessibility of learners
with ASD

Based on the finding that teachers lacked knovdeafgASD, This study recommends
that teachers be made aware of educational neddaratrs with ASD and consequently
be trained on how to address specific needs of &emers. This will help them to
design their teaching with the learner in mind lemetaining them in school thus

ensuring their educational accessibility.

5.3.3 Factors affecting perception of education admistrators on educational
accessibility of learners with ASD

In view of the finding that education administrattwardly understood ASD, there is need
to create awareness among education administrabors ASD and its unique
characteristics. This will help them allocate amprate time and teaching learning

resources for learners with ASD. On the findingt tbducation administrators believed
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that there is no clear policy to guide educationledrners with ASD, this study
recommends that the ministry of education come uth & clear policies to guide the

education of learners with ASD.
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APPENDICES

APEENDIX A: PRENTS’ QUESTIONNAIRE
Questionnaire identification

INTRODUCTION:

| am a master of education student in the depattroérspecial needs education at
Maseno University. | am going to administer quesiares to parents of learners with
ASD in Mombasa County to establish perception g€&pts on educational accessibility

of learners with ASD in Mombasa County-Kenya.

CONFIDENTIALITY AND COMNCENT:

| am going to ask you some very personal questioaiscan only be answered by you as
a parent of a child with ASD. Your name will not Wetten on this form and will never
be used in connection with any of the informatiau will give in this form. You do not
have to respond to any question that you do nott wamnswer. However | would be
happy if you could answer all questions since yanswers will help the researcher
understand better the parents’ views, knowledgd, atitudes towards the educational
accessibility of learners with ASD in Mombasa Cqurtwould greatly appreciate your
response to this study.

SECTION 1: PARENTS' DEMOGRAPHIC INFORMATION.

Put a tick where appropriate,

1. Is your child in school? Yes( ) NO)

2. If your child in not in school, give reasons

3. At what age was your child when he/she was disgd with ASD? () Age in years

4. Where was your child referred to after assesgmen
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5. How much do you know about autism? (a) CanarpAutism (b) can hardly explain
Autism (c) cannot explain Autism

SECTION Il
In this section you are provided with statemenksagt indicate with an X if you strongly

Agree (SA), Agree (A), Disagree (D), Strongly Disag)(SD), Not Sure (NS)

SN | STATEMENT SA|A | D SD| NS

1 My child Should only be enrolled in schools
where teachers are trained in SNE

2 | am not aware of where to take my child with
ASD for educational interventions in Mombasa
County

3 More teachers should be trained in the area of
autism before children with ASD are enrolled|in
their schools

4 Teachers do not have time to prepare specialized
teaching Learning materials for learners with
ASD

5 Schools should be given extra funds to buy
specialized materials for learners with ASD

Do you have any comment or recommendation to makearding education of your
child?
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APPENDIX B: TEACHERS’ QUESTIONNAIRE

INTRODUCTION

| am a master of education student in the depattofespecial need education at Maseno
University. | am going to interview lower primargachers in schools and units for
learners with MH where learners with ASD are alaoobed to establish perceptions of

teachers on educational accessibility of learnetts ASD in Mombasa County- Kenya.

CONFIDENTIALITY AND CONSENT

| am going to ask you some very personal questimsiscan only be answered by you as
a teacher in a school unit where learners with Ag®enrolled. Your name will not be
written on this form and will never be used in ceation with any of the information you

will give in this form. You do not have to respatedany question that you do not want to

Answer. However your answers will help the researamderstand better the teachers’
views, knowledge and attitudes towards the educaktiaccessibility of learners with

ASD in Mombasa County. | would greatly appreciataryresponse to this study.
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SECTION1: TEARCHERS DEMOGRAPHIC INFORMATION.

Please tick where appropriate

1. Your professional qualification P1 ( ) Rima( ) Degree ( ) other ()
2. Compared to other teachers in this school, hawsfntan you explain ASD?

3. Do you have children with ASD in your class? Ye§ No ( ). If yes, how many
hours per day do you teach, supervise or work thigim?

SECTION II:
In this section you are provided with statementgase indicate with an X if you;
Strongly Agree (SA), Agree (A), Disagree (D), SgbnDisagree (SD), Not Sure (NS)

SA | STATEMENT SA|A |D |SD| NS

1 There are no schools to cater for learners wibAn

Mombasa County

2 Children with ASD should only be enrolled in sol®

where teachers are trained in SNE

3 Children with ASD drop out of school because tHey

not benefit from the school curriculum

4 Children with ASD have challenging behaviors vihic

make teachers unable to contain them in classrooms

5 Learners with ASD require extra support from besis

to enhance their education

6 | Teachers do not have extra time to make special

learning materials for learners with ASD

7 Schools should be given extra funds to buy speeth

learning provisions for learners with ASD

8 More teachers should be trained in the area @ AS
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APPENDIX C: INTERVIEW SCHEDULE FOR EDUCATION
ADMINISTRATORS
1. Do you have learners with ASD in your school, Zddeb-County, County?
2. If yes, how many
3. What kinds of programs are available for learneith \SD in your school, Zone,
Sub-County, County?
Should children with ASD be provided with educatdhyes where?
Should children with ASD be enrolled in schools lEarners with mental handicaps?
Should learners with ASD be enrolled in schoolhv8NE teachers?
Can learners with ASD learn through primary upgoandary?

What kind of programs should learners with ASD beobed in?

© ©® N o g A

Should learners with ASD be made to repeat gradtistey are at par with others?

10.Do you think it is necessary for the governmenhawve policies on the education of
children with ASD?

11.Do you think administrators should provide suffitisupport to teachers who handle
learners with ASD?

12.Do you think teachers who handle learners with ASidbuld be provided with
enough time to prepare leaning materials for learmgth ASD?

13.Should schools where learners with ASD are enrdiedrovided with appropriate
physical facilities and learning materials?

14. Should more teachers be trained in the area of ASD

15.Do you think having learners with ASD in your schatbne sub-county, County as a
considerable challenge for teachers need specificatraordinary support?

16.Do you think learners with ASD require extra supgoym teachers to enhance their

education?

17.Should learners with ASD use the same curriculuth@se with mental handicaps
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APPENDIX D: MAP OF THE STUDY AREA
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