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ABSTRACT

Globally, the debate about inclusive education is on and the society is trying to find ways of
meaningfully including the physically disabled students into the regular education system.
Despite the fact that Bondo District has made remarkable achievements with regard to inclusion
of the physically disabled students at primary school level, the degree of inclusion at secondary
school level is unknown. The study therefore explored the degree of inclusion of physically
disabled students in secondary schools in Bondo District. The objectives of the study were: to
explore the degree of inclusion of physically disabled students in secondary schools in Bondo
District, to establish the challenges facing the inclusion of the physically disabled students in
secondary schools in Bondo District and to find out the effects of insufficient inclusion to the
learning of the physically disabled students in Bondo District. The study was guided by social
exclusion theory. The study design was exploratory. The target population comprised 30
principals, 30 deputy principals, 308 teachers, 10999 non-disabled students and 7,754 parents of
physically disabled students within Bondo district, Siaya County.Purpossive sampling was used
to obtain sample size of 15 principals, 15 deputy principals, 30 teachers, 30 disabled, 30 non-
disabled and 30 parents of disabled students. The study used simple random sampling to select
the schools. The quantitative data was collected by the use of semi-structured questionnaires
while the qualitative data was collected using un-structured questionnaires and in-depth
interviews. The test retest technique was used to ensure reliability of research instruments while
validity was ensured through pilot test and reviews. Qualitative data was analyzed using content
analysis. This involved going through the whole data collected, sentence by sentence, word by
word, identifying recurring themes and coding them. Quantitative data was analyzed using
descriptive statistics with the aid of Statistical Package for Social Sciences (SPSS) and results
were presented in frequencies, tables and percentages. From the study, it emerged that a very
small number of the physically disabled students who are eligible for secondary school are
attending school. Multiple challenges ranging from inaccessible environment, infrastructure and
facilities, negative attitudes by fellow students and teachers and poor socio-economic
backgrounds were responsible for this. The study established that being frequently absent from
school, poor performance, low self-esteem are some of the effects of insufficient inclusion in
schools. The study contributes to the body of knowledge on inclusive education of the physically
disabled students in secondary schools in the country and general policy change with regard to
inclusion.The study recommends the need for orientation of teachers in secondary schools on
disability, the creation of enabling environment for all students and a flexible curriculum. There
is need for further research on the phenomena where some physically disabled students excel
despite the lack of inclusive environment in their schools in Bondo district.

(MASENO UNIVERSITY|
S.G. S. LIBRARY |




CHAPTER ONE
1.0 INTRODUCTION

1.1  Background to the Study

~ According to a report on disability by World Health Organization and World Bank (2011)

more than one billion people in the world live with some form of disability of who nearly 200
million experience considerable difficulties in functioning. UNICEF (2007) has estimated

that around one quarter are children who comprise one of the most socially excluded groups

~ in all societies today. Children with disabilities remain one of the main groups being widely
~ excluded from quality education. Education is one of the basic human rights to all, including

j children who are physically challenged. This right has been enshrined in the universal

declaration of human rights (1948) and was clearly stipulated in article 26 of (2003)

education act, which emphasized the right to education to everyone.

The world declaration of Education for All (EFA) (1990), affirmed the principles that every
child has a right to education. The Dakar framework for action on education for all (2000),

! re-affirmed the goal of EFA as laid down by Jomtein and facilitated towards specific

- Education for All by 2015. This is also stipulated in the Millennium Development Goals two

(2) and three (3) respectively. Whereby goal two is to achieve universal primary education

by ensuring that by 2015, children everywhere, boys and girls alike, will be able to complete
~ afull course of primary schooling. Goal three is to eliminate gender disparity in primary and
~ secondary education and to all levels of education not later than 2015. In Kenya the Persons

- with Disability Act (2003) advocates for equal opportunities for persons with disabilities in

obtaining education, employment and participation in everyday activities within their

- communities. Disability is a universal phenomenon that permeates almost all nations and all

 races (Frankline, 2000).

In sub- Saharan Africa the history of the treatment of persons with disabilities has been one

- of ignorance and isolation. There are over 80 million persons with disabilities in Africa.
] Poverty and malnutrition, inadequate or inaccessible health care, diseases, accidents, crime,
and violent conflicts are among the primary causes of disability. Many in strife-filled African
- nations become disabled through warfare or intentional maiming designed to intimidate and

- control (Masakhwe, 2004). Masakhwe (2004) further suggested that the number of persons

with disabilities is growing faster in sub-Saharan Africa than in any other part of the world.
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The denial of children with physical challenges the right to education in most of the African
~ countries marks a persistent characteristic in many societies in Africa (MGSCSS, 2005).
The stigma about disability in many of the African communities is partly due to cultural
beliefs and misconception about the causes of disabilities (Deabster, 2063). Children with
physical disabilities have been commonly considered a punishment from God, in many
African societies (Nicole, 2010). In most of the cultures, children with physical disabilities
are seen as cursed or possessed by the evil spirits; hence do not need any education (Randiki,
2003). In many communities in Africa, it is still a practice that children with physical
challenges are hidden in the homes and are excluded from accessing education (Coleridge,
2000). Furthermore, many studies have concentrated on education of children with disability
in general and have ignored the access to education of the children who are physically
challenged and the impact of lack of education in their lives (Deabster, 2003; MGSCSS,
2005). '

Provision of special needs education within the secondary phase of schooling is a complex
topic in the special education and curriculum field. Various reports (see European Agency
studies on provision of special education in Europe, 1998, 2003 as examples) suggest that
inclusion generally develops well in the primary education phase, but in the secondary phase
serious problems emerge. It can be argued that increasing subject specialization and the
different organizational strategies in secondary schools result in serious difficulties for
student inclusion at the secondary level. This situation is reinforced by the fact that generally,
the gap between students with Special Education Needs (SEN) and their peers increases with
age (Meijer, 2003). Furthermore, in many countries, Kenya included, secondary education is
usually characterized by a “streaming” model: students are placed into different streams (or
class groupings) on the basis of their perceived levels of achievement. Older students
experience significantly more barriers in school than younger ones. Their problems are not
related to diagnoses and mobility, but more to school activities and organization. Another
complex issue particularly relevant in the secondary phase is the current emphasis on
educational outcomes. The pressure for increased academic output being placed on education
systems can be seen to contribute to student placement in special schools and classes (Gilbert

and Hart, 1990; Rieser, 2008; Rustemier, 2002).



Children with physical challenges in Kenya do not only represent a érucial sector of the
marginalized population, but also face special problems as a result of their disabilities
(Nicole, 2010). Many of children with physical challenges have no access to education,
health, employment and rehabilitation. The majority experience hardships as a result of in
built socio-cultural and economic prejudice, stigmatization and more often abuse and
violence (Coleridge, 2000). The names of people with physical disabilities especially in
Kiswahili such as “Kilema or Kiwete” (cripple) place people with disabilities into an object
class, thus viewing them as lesser beings (Randiki, 2003). Education of children with
physical challenges in Kenya has been characterized by neglect, inequality and mistreatment
(Nicole, 2010). Despite the government’s efforts of promoting the development of Special
Needs Education, there has been an outcry on practices that influence access to education by
children who are physically challenged (Smith et al. (2001). It is not clear how education of
girls and boys who are physically challenged has been addressed in terms of policies and

infrastructures in Kenya.

According to Rustemier, (2002) and Rieser (2009), the aim of inclusive education is to
remove the historical exclusion within and outside of the school through enactment or
modification of legislation, policies and educational management practices in order to
promote the reorganization of the educational systems and the acceptance of all students
independently of their differences. They observe that differences among students may be
reiated to disability, gender, size, colour or ethnicity and disability is just one of these
differences and does not limit ones strengths and abilities. Inclusive education recbgnizes that
these differences are valuable and bring creativity and through them ideas are shared and
experienced. UNICEF, (2009) asserts that inclusion is about transforming systems to be
inclusive of everyone and not about inserting persons with disabilities into existing structures.
Heward, (2006) and Hardman et al. (2005) state that effective inclusive education identifies
barriers in education systems that hinder the participation of students with disabilities and

come up with solutions.

Moreover, the political, social and economic structures in Kenya do not favour inclusion in
secondary education. The structures are discriminatory, and exclusive to vulnerable members
of society especially those coming from poor families and those with disabilities. While in
secondary education, there is additional resource support in terms of personnel, and
equipment, there are no support systems in response to the diverse context of students

coriditions observes (Anittos and McLuskie, 2008).
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Bondo district has numerous initiatives on inclusive education in primafy schools but is the
same scenario reflected or obtaining at the secondary school level? Are the efforts at the
primary school level paying dividends at the secondary school level? Some of the
mnstitutions/facilities in the district that have embraced inclusive education Programmes

include:

Bondo Township Primary School for instance is a model school for inclusive education with
. the necessary infrastructure and qualified staff. Additionally, Bondo has an elaborate District
Education Assessment and Resource Centre (EARC) where children with disabilities are
assessed and deserving cases appropriately referred for various interventions. The initiative at
EARC is complemented by a more or less similar programme which has an outreach
| component run by Jaramogi Oginga Odinga University of Science and Technology’s Special

Needs Education Department.

- Moreover, a number of special schools namely Maranda School for the
mentally handicapped, Nyang'oma school for the deaf, Fr. Auderaa secondary school for the
deaf, St. Joseph Initiative (Technical) for the Deaf and Nyamonye small home for the
- physically disabled are available in Bondo district. The district also has integration
- programmes for general disabilities in Kamnara, Gobei, Bar-chando, Rapogi and Majengo
- areas. Additionally, the district has special units for the Mentally Handicapped in Majiwa,
- Nyabenge, Abom, Dunya, Barkowino, Otuoma and Odhuro areas.From the foregoing
- inclusion at primary school level in Bondo District is known and therefore the benefits of
inclusion to the physically disabled to the district is clear. But levels of inclusion at secondary
school level are not clear; therefore the need to explore the degree and levels of inclusion of

the physically disabled students at secondary school levels in the District.

1.2  Statement of the Problem

From existing data from the Ministry of Education and the Education Assessment and
Resource Center (EARCs) in Bondo, the district is doing fairly well with regard to inclusion
at the primary school level and the benefits of inclusion of the physically disabled to the
district at that level is clear. But levels of inclusion at secondary school level were not clear,
therefore there was need to explore the degree and levels of inclusion of the physically
disabled students at secondary school levels in the District. Due to prejudices associated with

disabilities, some children with physical challenges may adopt negative attitudes and face



further difficulties in accessing» education. From existing literature littie has been done to
gstablish the factors that enhance or hinder inclusion of physically disabled children in
secondary schools, yet this knowledge is important for the design of proper strategies to help
. the girls and boys with physical disabilities to access education and equally be included in the

curriculum activities in secondary schools and for overall policy change. ‘

1.3 Research Questions
The study sought to answer the following questions:

| 1. What is the degree of inclusion of physically disabled students in secondary schools

in Bondo District?

2. What are the challenges facing the inclusion of the physically disabled students in

secondary schools in Bondo District?

3. What is the effect of insufficient inclusion on the learning of the physically disabled

students in Bondo District?

1.4  Objectives of the Study
The overall objective of the study was to assess the inclusion of the physically disabled

students in secondary schools in Bondo district, Siaya County.
Specifically, the study intended:

2. To explore the degree of inclusion of physically disabled students in secondary

schools in Bondo District.

2. To establish the challenges facing the inclusion of the physically disabled students in

secondary schools in Bondo District.

3. To find out the effect of insufficient inclusion on the learning of the physically

disabled students in Bondo District.

1.5  Justification of the Study

Though the number of Children with Physical Disabilities in Kenya is not clear, they not only
represent a crucial sector of the marginalized population but also face special problems as a

result of their disabilities. Many have no adequate access to basic services such as quality



leducation, information, medical health care, employment, transport and rehabilitation.

Inclusive education is fundamental as it contributes to the realization of the norms, principles
and standards of human rights based approach to development. In education, it creates an
enabling learning environment and realization of the right to education by the disabled and by
extension, their human rights. It gives the disabled a chance to compete be"ffectively with the

rest on opportunities and reduces dependency on other household members. Persons with

. disabilities are entitled to the same rights as everyone else. They have the right to participate

in all levels and every aspect of the society on an equal basis with others.

Under the Constitution of Kenya (2010), post primary education is critical as it’s a basic
requirement and condition in accessing appointive and elective jobs. Access to institutions of

secondary learning (secondary schools, tertiary and other institutions of secondary learning)

can help them qualify for a job related training and employment thus help reduce dependency

- amongst children and adults with disabilities and enable them tackle poverty. Given that

persons with disabilities represent such a significant portion of the population, and are more

~ likely to live in poverty than their peers without disabilities, ensuring that they are integrated

- into all development activities especially secondary school education is essential in order to

achieve national and international development goals. Such goals include Kenya’s flagship

- Development blue print Vision 2030 and the Millennium Development Goals by the United

Nations.

Based on these uncertainties and gaps, this study set out to explore the degree of inclusion of
the physically disabled students in secondary schools in schools in Bondo District, Siaya

County.

Achieving the Education For All (AEF) targets and Millennium Development Goals will be
impossible without improving access to and quality of education for children with
disabilities. The EFA Global Monitoring Report 2007 estimates that the majority of children
with disabilities in Africa do not go to school at all, and of the 72 million primary aged
children worldwide that are out of school, one third have disabilities.

The study therefore contributed to the body of knowledge on inclusive education of the
physically disabled students in secondary schools in the country and the Millennium
Development Goal number two which aims at achieving Universal Primary education to all

by 2015. It is hoped that the findings of this study would inform policy makers to take
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ppropriate measures in addressing challenges experienced in the inclusion of physically

disabled.

:

b Scope and Limitation of the Study

The study was carried out in public secondary schools in Bondo District. It included
. ndary school heads teachers deputies and teaching staff, physically disabled and non-
disabled students, and the parents or guardians to physically disabled students within the
study area. There were a number of inclusion programmes at primary level hence an urge to

find out whether the efforts at primary level applied at the secondary schools.

The limitation of this study was that the findings were generalized within Bondo district and

could not be assumed to be the situation in the whole country.

One major limitation was that the study touched on the students with physical disability an
vct that is feared, not talked about openly or directly in African societies hence this may
e affected validity of the data collected. 'However, the researcher explained to the
espondents the importance of the study, hence built rapport which made the respondents

Open up.

1. ! Theoretical Framework

A'e study was guided by social exclusion theory. The social exclusion theory by Burchant et
2006) explains how an individual can be socially excluded in participating in a society for
ons beyond his/her control while, he/she would like to participate. The areas of activities
where one can be socially excluded constitute, accessing educational institutions, and social
interactions with family, friends and community. Social exclusion has increasingly taken over
rom terms like poverty and deprivation as a term for describing social division. It is
common to describe social division and inequality in terms of concepts like poverty,
leprivation and disadvantaged. Most of these terms were used with the idea that poor or
; vantaged members of the society lacked adequate resources with which to achieve
ceeptable standards of well-being and with which to participate in the customary activities

f society (Townsend, 1979).

rm social exclusion has been most generally used to refer to persistent and systematic
multiple deprivations as opposed to poverty or disadvantage experienced for short periods of

(Walker, 1997). In this respect, the concept of exclusion captures the process of



disempowerment and alienation where as other descriptions focus largely on the outcomes of
such process. The study of such process can be used to identify the factors which lead into

situations of decline and exclusion.

‘~vitas (2005) argues that the term social exclusion is intrinsically prsblematic. This is
cause the term highlights a primary division between the excluded minority and the
:cluded majority; it draws attention away from the inequalities and differences among the
included, notably the very rich are discursively absorbed into the included majority, their

_ower and privilege slipping out of focus if not wholly out of sight.

There is the tendency to regard the excluded as ‘outside’ society, with the result that society
itself comes to be seen as integrated, consensual entity. Those on the outside can be brought
in, but they are coming into something that is held to function well, which discourages a
critical view of society itself. Indeed the implicit presumption is that certain groups are
excluded and the reason for this is likely to lie with them. The issue of inclusion and social
diversity has one clear danger which if included in the societies become conformist,
assimilative and intolerant of “deviant” behaviour, indeed, excluded groups might be seen as
having responsibilities as well as rights and might be expected to conform to certain norms of
social behaviour such as going to school and taking a job. But how far might such pressures
to conform be taken and how are they compatible with the existence of pluralistic and
culturally diverse societies? Policies aimed at social inclusion might as well of course

‘exclude other groups such as those who are unwilling to engage in “community” activity or

those unwilling to settle in one place.

- The relevance of the theory to the study is that in most of the learning institutions in Kenya
j?have limited adaptation with regard to facilities and physical environment for effective
‘inclusion of people with physical disabilities, and yet the people with physical disabilities
“would like to and have a right to access suchlplaces. A girl or a boy with a physical disability
needs to be supported by the family and the society as a whole in order to access education.
“The diverse understanding of contemporary situation of these children will be possible if
.ﬁkl{owledge is obtained on factors facilitating and hindering student’s inclusion in secondary
A'feducation schools in Kenya. The outcome of social exclusion is that affected individuals or
'. communities are prevented from participating fully in the economic, social, and political life

of the society in which they live. An employer's viewpoint about hiring individuals with
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lities may be impaired as they are viewed as jeopardizing productivity, increasing the

of absenteeism, and creating more accidents in the workplace. Thus, this theory was used
s an explanation of inclusion of the physically disabled students in secondary schools in

on to the study objectives.



CHAPTER TWO

2.0 LITERATURE REVIEW

21 Introduction
This chapter reviews the literature related to disability inclusion in the education sector with a

view to further expose the knowledge gaps.

Disability can be explained in terms of any restriction that results from impairment and
hinders a person from performing an activity within the range considered normal for a normal
- person (Heward, 2006; Hardman, Drew & Egan, 2005). According to UN Convention on the
Rights of Persons with Disabilities Article 1, (2006), persons with disabilities include those
who have long-term physical, mental, intellectual, or sensory impairments which in
interaction with various barriers may hinder their full effective participation in the society on
equal basis with others (UN Convention on the Rights of Persons with Disabilities, 2006). In
this regard, disability is seen as a socially created problem. This definition focuses on the
elimination of barriers created by society that prevent persons with differences from enjoying
 their human rights on equal basis with others in relation to education (UNESCO, 2005).
- Barriers that limit a person’s full participation include; negative attitude, discriminative
- policies and practices, and inaccessible environments as a result of these barriers, students

with disabilities are being excluded from accessing secondary education.

Inclusive education constitutes a paradigm based on the concept of human rights and social
~ model that unites equality and difference as inseparable values and surpasses the formal
quality model observes Jonsson, (2001). There are a number of international human right
- agreements that support the view that compulsory segregation in education is against
children’s and young people’s basic human rights. These include the UN Convention on the
Rights of the Child (1989), the UN Declaration on Education for All (1990), the UN Standard
Rules on Equalization of Opportunities for Persons with Disabilities (1993), UNESCO’s
Salamanca Statement (1994), World education Forum, Dakar (2000) and UN Convention on
the Rights of persons with Disabilities (2006). These international initiatives and documents
have played important roles in various countries worldwide when formulating new policies

and strategies in inclusive education.
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According to Rustemier, (2002) and Rieser (2009), the aim of inclusive education is to

- remove the historical exclusion within and outside of the school through enactment or

modification of legislation, policies and educational management practices in order to
promote the reorganization of the educational systems and the acceptance of all students

independently of their differences. They observe that differences among -students may be

related to disability, gender, size, colour or ethnicity and disability is just one of these

- differences and does not limit ones strengths and abilities. Inclusive education recognizes that

these differences are valuable and bring creativity and through them ideas are shared and
experienced. UNICEF, (2009) asserts that inclusion is about transforming systems to be
inclusive of everyone and not about inserting persons with disabilities into existing structures.
Heward, (2006) and Hardman et al. (2005) state that effective inclusive education identifies
barriers in education systems that hinder the participation of students with disabilities and

come up with solutions.

2.2 A Brief History of Inclusion

The many issues affecting inclusion of special needs students have been debated over the last
25 years (Odom, Buysse, &Soukakou, 2011). The term “inclusion” replaced all previous
terminologies, i.e., integrated special education, reverse mainstreaming, previous to the early
1990s in hopes that the word would mean more than placing children with special needs in
the regular educational classroom, including a sense of belonging, social relationships, and
academic development and learning (Odom, Buysse, &Soukakou, 2011).

The reauthorization of the Individuals with Disabilities Education Improvement Act (IDEA)
2004 and the No Child Left Behind Act (NCLB), requires American school systems to
examine how to best address the needs of students with disabilities based on academic
achievement. This has “shifted the instructional focus with regard to students with disabilities
from where they are educated to how they are educated” (McDuffie,Mastropieri, & Scruggs,

2009, p. 494). It requires that students with disabilities have access to the general education

- curriculum by being placed in the least restricted environment possible and therefore

participate in the same assessments as students without disabilities unless the nature of their
disability is determined to be too severe to do so. Both also mandate that students with
disabilities show progress in academic classes and participate with their non-disabled peers
on all state assessments. “Districts and schools have struggled to overcome a history of a

separate and segregated special education system, and for various reasons, efforts to include
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students with disabilities in .general education have not always been successful”
(Calabrase,Patterson, Liu, Goodvin, & Hummel, 2008, p. 62). Many school systems have
adopted the inclusion model as a method to ensure IDEA and NCLB are being implemented.

5.3 What are Inclusive Classrooms? B
The inclusion method is a basic model where both disabled and non-disabled students are
*"educafed within the same classroom. Educational inclusion, then, offers education geared to
include all students, even those with disabilities in the same learning environment. This may
include spécz’al needs children who have emotional and/or behavioral problems. Teachers
‘may encounter a variety of situations in the classroom, including those with learning
disorders, emotional disabilities, and mental retardation. Special needs students are placed in
the regular education classroom and are involved in instructional settings that may have the
general education teacher, the special education teacher, the teacher assistant and possibly
parental or community volunteers (Wiebe& Kim, 2008). The most popular inclusion method
- seems to be a co-teaching model. “Co-teaching may be defined as the partnership of a general
education teacher and a special education teacher or another specialist for the purpose of
jointly delivering instruction to a diverse group of students, including those with disabilities
or other special needs, in a general education setting, and in a way that flexibly and
- deliberately meets their learning needs” (Friend, Cook, Chamberlain, &Shamberger, 2010, p.
241).
: In;:lusion of all children within the classroom has brought about a new challenge for teachers.
A typical class may consists of gifted children, slow leafners, English-language learners,
mentally retarded children, hyperactive children, emotionally challenged children, and low
socioeconomically status children. With such a diverse combination, classroom management,
along with focusing on delivering a differentiated instruction that targets each student
individually in the classroom has made a regular education teacher’s job beyond difficult.
Because the state and federal education systems are calling for schools to improve special
education, school systems are turning to inclusion of special education students in the
mainstream setting. Education can be a powerful tool to unify the students with disabilities
and those without them (Mowat, 2010), but what problems do special needs students
encounter by being included in the regular classroom? This review of the literature will
examine the effects of the inclusion model on the academic achievement and social

interaction among students with disabilities.
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24  The Disability Statistics in Kenya LiBRARY J

According to the National Population Census 2009 (KNBS), about 4.6% (1.7 million) of the
population experience some form of disability which translates to approximately 1.7 million
people persons with disabilities. Of this, the largest proportion is physical impairment

(413,698) followed by visual impairment (331,594).

. Unlike poverty which has major differences in urban and rural areas, disability has no major
differences in prevalence in the rural or urban areas or by sex but prevalence increase with
age. The Kenya National Survey for People with Disabilities (KNSPWD) adopted the
| following as the working definition of disability: “a physical, mental, emotional or any other
- health condition or limitation that has lasted or is expected to last six or more months and
which limits or prevents one from participating in the activities of daily life e.g. work,
- mobility, schooling, recreation and participating in community activities”. Persons With
Disabilities (PWD) in Kenya live in vicious cycle of poverty due to stigmatization, limited
education opportunities, inadequate access to economic opportunities and access to the labour
market. Disability results from the barriers facing people with disabilities — attitudinal and
physical barriers that lead to exclusion from society. UK legislation and the UN Convention
on the Rights of Persons with Disabilities recognize that disability is about the way society
responds to those with impairments (UNESCO, 2000). This ‘social model’ of disability is
central to Department for International Development (DFID’s) work. It contrasts with the
‘médical model’ which sees people with disabilities as having a problem that needs to be

managed, changed and/or adapted to circumstances.

2.5 The Degree of Inclusion of Physically Disabled Students in Secondary Schools

Australia began to integrate students with disabilities into mainstream classrooms in the mid
1970s after almost a century of educating students with disabilities in segregated settings.
This was in response to both research findings about the relative effectiveness of special
education settings, and a shift in attit